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EASY  GROWTH  IN  READING 

SECOND  READER  LEVEL  ONE, 
ALONG  THE  WAY 


INTRODUCTION 

These  plans  are  written  with  the  expectation  that  any  teacher 
using  this  Second  Reader  will  adapt  the  suggestions  to  meet  the 
needs  of  her  group  and  of  individuals  within  the  group. 

It  is  not  intended  that  teachers  use  all  the  suggestions.  The 
purpose  is  to  reveal  the  possibilities  which  the  content  offers  for : 

1.  Enriching  the  reading  program 

2.  Continued  training  in  accurate  methods  of  word  recognition 

3.  Relating  reading  to  a broad  program  of  educational  activities 

4.  Building  an  experience  background  through  pictures,  story 

telling  and  discussions 

5.  Cultivating  freedom  of  oral  expression 

6.  Attacking  new  words  independently  through: 

a.  comparison  c.  picture  aids 

b.  contextual  clues  d.  analysis 

The  authors  have  attempted  to  evolve  a method  which  embodies 
the  best  features  of  all  methods.  From  the  suggestions  offered,  the 
teacher  may  select  those  which  serve  her  best,  and  which  she  can 
best  combine  with  her  own  ideas  and  experience. 

ANALYSIS  OF  CONTENT 

The  units  throughout  the  Second  Reader  Level  One  provide  con- 
tept  which  is  interesting,  alive,  and  quick  moving;  they  deal  with 
many  of  the  actual  or  possible  experiences  of  children. 

Many  topics  designed  to  fill  the  children’s  minds  with  ideas  and 
stir  them  to  discussion  are  included.  These  topics  reach  into  the 
content  field  and  correlate  with  any  primary  curriculum,  for  example : 
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“The  Little  Girl  Who  Waved ” tells  the  delightful  story  of  a 
little  girl’s  trip  to  the  city.  Her  trip  on  the  train  told  in  sequence 
pictures  stimulates  children  to  tell  about  trips  they  have  had,  where 
and  how  they  went,  and  what  they  did  when  they  arrived.  The 
suggestions  in  this  Manual  include  discussion  of  trips,  the  making  of 
travel  booklets,  and  the  collecting  of  travel  information.  Many  of 
these  discussions  are  recorded  on  charts  and  used  for  further 
reading — all  of  which  ties  in  directly  with  the  story  and  makes  the 
reading  more  vital. 

The  topic  “Planting  of  Beans”  is  supplemented  with  a discussion 
on  how  beans  are  planted  and  cared  for.  An  activity  wherein 
children  actually  plant  beansdn  a window  box  is  suggested  in  order 
to  give  children  an  opportunity  to  bring  to  the  reading  well-devel- 
oped concepts  and  a background  of  information  which  will  con- 
tribute to  the  lively  interpretation  of  the  printed  pages. 

The  content  of  the  book  is  broken  into  distinct  units  which,  in 
turn,  are  divided  into  carefully  integrated  selections  so  closely 
related  to  one  another  that  one  selection  within  a unit  leads  natu- 
rally into  another.  These  units  are  as  follows : 


Imaginative  Stories  pages  101-116 
What  Happened?  ) 


Readiness  Pictures  > pages  117-124 
Science  Experiences  J 


Imaginative  Stories  pages  125-150 
Good  Time  Stories  pages  151-181 
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The  following  steps  are  recognized  in  a complete  reading  lesson  at 
second-reader  level: 

1.  GENERAL  READINESS  DEVELOPMENT 

During  the  General  Readiness  Development  period,  free  discussion 
should  be  stimulated  and  children’s  experiences  should  be  extended. 
Through  the  medium  of  pictures,  children  will  be  better  able  to 
understand,  appreciate,  and  interpret  content.  In  order  not  to 
pre-digest  the  content  of  the  unit,  the  discussion  should  be  largely 
based  on  the  children’s  related  experiences. 

2.  FIRST  READING 

The  first  reading  of  the  story  should  be  a joyful  experience.  The 
introductory  reading  of  the  whole  story  should  move  forward  under 
the  leadership  of  the  teacher,  who  introduces  new  words  and  phrases 
in  such  a way  as  to  keep  the  thought  uppermost  in  the  child’s  mind 
all  the  time. 

In  many  cases,  the  meaning  of  new  words  will  be  apparent  from 
context  clues.  Various  teaching  procedures  may  be  employed  to 
insure  recognition  of  the  words  that  have  not  yet  occurred  in  the 
child’s  experiences.  Practice  on  words  and  phrases  may  be  neces- 
sary for  some  children  before  they  can  reread  the  story  with  the  joy 
and  satisfaction  resulting  from  their  ability  to  read  it  fluently. 
Some  children  may  need  little  or  no  practice;  other  children  will 
need  more.  As  much  practice  should  be  given  as  is  necessary,  and 
only  the  teacher  can  determine  that  amount. 

The  introductory  reading  period  is  not  a drill  period.  New  words 
and  phrases  are  introduced  only  in  order  that  children  may  move 
intelligently  through  the  story.  Sometimes  context  or  picture  clues 
fail  to  help  a child  discover  a word  with  which  he  may  be  having 
difficulty.  Again,  the  child  may  not  be  able  to  figure  the  word  out 
for  himself. 

In  either  case,  the  teacher  may  whisper  the  word  to  keep  from 
breaking  the  continuity  of  thought  or  interrupting  the  group — or,  if 
several  children  have  difficulty,  she  may  place  the  word  on  the 
blackboard  and  ask  the  children  to  find  it  in  their  books. 

If  general  difficulties  are  involved  which  would  cause  children  to 
stumble  and  interfere  with  their  understanding  of  the  story,  the 
teacher  should  either  supply  the  new  words  or  lead  the  children  to 
recognize  the  words  in  familiar  and  more  meaningful  situations. 
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3.  ENRICHMENT  ACTIVITIES 

Every  reading  lesson  should  offer  opportunities  for  related  work 
in  drawing,  constructing,  music,  social  experiences,  language,  and 
number  work.  The  specific  lessons  throughout  the  Manual  offer 
suggestions  for  such  related  activities.  These  activities  are  inspired 
by  the  content  of  the  story,  and  furnish  additional  and  meaningful 
ways  of  using  ideas  presented  in  the  unit..  The  constructive 
activities  which  play  an  important  part  in  progressive  classrooms 
would  be  justified  if  for  no  other  reason  than  that  they  clarify 
meanings  for  children  and  make  related  reading  concrete. 

4.  SUPPLEMENTARY  EXERCISES 

The  detailed  lesson  plans  give  many  suggestions  for  supplementary 
reading  activities.  Reference  is  made  to  the  Workbook  throughout. 
This  Workbook  presents  a wealth  of  practice  on  the  new  phrases 
and  words  introduced  in  each  unit.  It  also  furnishes  rich  oppor- 
tunities for  practice  in  word  analysis. 

Workbook.  The  Workbook  accompanying  this  Second  Reader 
contains  appropriate  exercises  for  developing  mastery  of  the  words 
in  the  unit.  It  presents  the  vocabulary  in  new  story  situations  to 
check  the  pupil’s  comprehension  of  word  meanings  and  story  con- 
cepts. These  exercises  are  written  in  the  form  of  matching  words 
and  sentences  with  pictures,  completing  sentences,  filling  in  blanks, 
yes-and-no  games,  and  riddles.  For  the  teachers  who  do  not  have 
Workbooks  available,  the  Supplementary  Exercises  in  the  Manual 
may  be  substituted.  For  those  who  have  Workbooks,  these  exercises 
may  be  used  as  an  extension  of  reading  activities.  Except  for  the 
Word  Recognition  Tests,  they  do  not  reproduce  the  Workbook 
material  in  any  way. 

The  following  techniques  are  suggested  for  word  and  phrase 
development  throughout  this  Manual: 

A.  Word  recognition  through : 

1.  Context  clues 

2.  General  word  configuration 

3.  Similarities  and  differences  in  words 

4.  Initial  consonants  and  initial  consonant  blends 

5.  Basic  words  in  varied  forms 

6.  Word  building — adding  suffixes,  etc. 
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7.  Compound  and  hyphenated  words 

8.  Little  words  in  big  words 

9.  Phonetic  parts 

10.  Rhyming  words 

11.  Intrinsic  vocabulary  devices 

12.  Enrichment  of  meaning  vocabulary 

B.  Word  analysis 

The  authors  have  sought  consistently  to  make  phonic 
lessons  functional  by  having  each  phonetic  element  arise 
in  known  words.  The  recognition  of  words  in  isolation  is 
never  the  approved  purpose  of  a lesson  in  word  analysis. 
The  phonetic  work  is  based  upon  the  phonetic  elements 
in  the  vocabulary  which  the  child  is  meeting  daily  in  this 
Second  Reader. 

A Summary  of  Word  Analysis  is  included  on  page  76 
showing  the  phonetic  elements  taught  at  the  first-  and 
second-year  levels. 

5.  SECOND  READING 

An  audience  situation  should  always  be  created  when  children  are 
asked  to  read  a unit  to  the  class. 

Rereading  is  justified  if  done  for  a specific  purpose.  Naturally 
the  purposes  will  vary  with  the  story  material  and  use  to  be  made 
of  it.  A selection  may  be  reread: 

1.  To  find  the  answer  to  some  question  raised,  or  to  prove  some 

point  raised 

2.  For  dramatization 

3.  To  entertain  some  other  group  or  person 

4.  For  the  enjoyment  children  derive  from  an  awareness  of 

increasing  power  as  they  become  more  familiar  with  the 
vocabulary  and  content 

6.  EXTRA  READING 

Reading  devices  such  as  were  used  in  the  primer  and  first-reader 
stages  should  be  continued.  For  example : 

1.  Pictures  bearing  simple  sentences  of  description  should  be 
displayed  on  the  bulletin  board. 
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2.  Informational  sentences  of  interest  to  the  second  grade 

should  be  addressed  to  the  children  and  placed  on  the 
bulletin  board. 

3.  A library  table  or  reading  corner  containing  attractive  pic- 

ture books  and  easy  supplementary  reading  materials 
should  be  provided. 

4.  The  composition  and  reading  of  charts  should  be  continued. 
Care  should  be  taken  in  planning  the  reading  devices  so  that  the 

material  is  selected  to  meet  the  varying  reading  abilities  represented 
by  the  class.  The  teacher  should  always  help  the  child  to  find  those 
books  and  materials  which  meet  his  individual  needs  and  interests. 
Children  unassisted  do  not  have  the  power  to  discriminate  and 
choose  properly.  Teachers  sometimes  make  the  mistake  of  provid- 
ing a rich  program,  and  offering  no  guidance  for  the  use  of  available 
materials. 

STANDARDS  OF  ACCOMPLISHMENT  AT 
SECOND-GRADE  LEVEL 

By  the  end  of  the  second-grade  level,  individual  pupils  may  be 
expected  to  have  attained  the  following  habits  and  attitudes  in 
reading: 

1.  Interest  in  reading  materials  that  relate  to  activities  in 

which  they  are  engaged 

2.  Ability  to  read  more  rapidly  silently  than  orally 

3.  Ability  to  read  at  sight,  orally  or  silently,  materials  suited 

to  their  stage  of  development 

4.  Increasing  skill  in  attacking  new  words 

5.  Increasing  skill  in  combining  contextual  clues  with  visual 

and  auditory  elements  in  a word 

6.  Rapid  progress  in  acquiring  wholesome  and  diversified 

reading  interests 
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PLANS  FOR  TEACHING  UNIT  I 

Pages  1-46,  PETS 

GENERAL  READINESS  DEVELOPMENT 

When  the  books  are  passed,  call  attention  to  the  title  of  the 
book,  “Along  the  Way.”  See  what  this  title  means  to  the  children. 
Ask  questions  that  may  stimulate  conversation  about  trips  they 
may  have  taken.  Encourage  them  to  tell  what  they  may  have 
seen  “along  the  way.”  The  places  they  visited,  and  their  modes 
of  travel  could  be  recorded  on  a chart  or  on  the  blackboard.  The 
most  interesting  experiences  may  be  selected  for  discussion. 

Upon  opening  the  book,  call  attention  immediately  to  the  page 
marked  Contents  and  explain  its  function  in  a book.  Call  the  name 
of  different  stories  and  see  whether  or  not  the  children  can  find 
the  page  numbers.  Now  call  attention  to  the  first  title  in  the 
contents — “Pets.”  Then  to  “How  Do  You  Care  for  Your  Pets?”, 
page  2;  “What  Animal  Would  You  Like?”,  page  4. 

These  pictures  on  pages  1 to  4 will  be  of  vital  interest  to  the 
children  because  they  deal  with  a subject  close  to  the  experience 
of  every  child — pets.  The  teacher  should  stimulate  interest  by 
encouraging  the  children  to  tell  about  their  own  pets.  If  a pet  store 
can  be  visited,  the  unit  will  be  made  more  vital.  Questions  like 
the  following  will  stimulate  conversation. 

Pages  1 and  2.  What  pets  do  you  see  on  page  1 ? Which  one  of 
these  pets  would  you  like?  Look  at  the  pictures 
on  page  2.  Tell  all  about  the  picture  at  the  top 
of  the  page.  If  you  give  your  dog  a bath,  tell  us 
about  it.  What  are  the  children  doing  in  the 
picture  at  the  bottom  of  page  2?  What  do  you 
think  happened  to  the  dog’s  foot?  What  would 
you  do  if  this  happened  to  your  dog? 

Page  3.  Where  do  you  think  these  pets  live?  If  you  have 
ever  visited  a farm,  tell  about  it.  If  you  have 
any  pets  from  the  farm,  tell  all  about  them. 

A discussion  should  follow  on : 

Care  of  pets  in  the  city  and  in  the  country.  The 
kind  of  food  given  to  pets.  The  kind  of  houses 
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pets  live  in,  in  the  country  and  in  the  city.  How 
pets  are  brought  to  the  city  from  the  country — 
how  they  are  cared  for,  etc. 

Page  4.  Pets  of  other  lands  should  stimulate  keen  interest. 

The  teacher  should  find  out  how  much  children 
know  about  pets  of  other  lands  through  such 
questions  as: 

“ Where  do  the  children  live  who  have  elephants 
for  pets?  How  do  you  think  they  care  for  them? 
If  you  know  anyone  who  has  a monkey  for  a pet, 
tell  about  it. 

If  you  have  a bird  for  a pet,  tell  about  it. 

The  stories  of  “One  Day  with  Jambi  in  Sumatra”  and  “One 
Day  with  Tuktu”  by  Armstrong  Sperry  would  be  of  interest  to 
children  at  this  point.  They  are  published  by  the  John  C.  Winston 
Company. 

A brief  resume  of  “One  Day  with  Jambi  in  Sumatra”  follows: 

This  story  is  about  a little  boy  whose  best  friends  were  an  elephant 
and  a monkey. 

Jambi  lived  in  the  jungles  of  Africa.  The  elephant’s  name  was 
Wang,  and  the  monkey’s  name  was  Koko.  Jambi’s  father  found 
Wang  one  day  and  brought  him  home. 

When  Jambi  went  down  the  jungle  trail,  he  always  rode  on 
Wang’s  head.  It  was  on  one  of  these  trips  together  that  they 
found  Koko.  The  monkey  had  fallen  out  of  a tree,  and  hurt  his 
leg.  Jambi  took  the  poor  little  scared  fellow  home  and  cared  for 
him  until  his  leg  was  well.  Koko,  Wang,  and  Jambi  became  very 
good  friends. 

The  story  tells  about : 

How  Jambi  learned  their  language 

What  he  fed  them 

What  they  liked  best 

How  they  swam  together 

How  Wang  protected  Jambi  and  Koko 

“One  Day  with  Tuktu”  is  a good  story  about  an  Eskimo  boy. 
This  would  be  an  interesting  story  for  the  teacher  to  read  to  the 
children. 
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Pages  1-4,  Pets  (How  Do  You  Care  for  Pets? 

What  Animal  Would  You  Like?) 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

1 would*,  these,  pet  Pages  1-7 

2 how*,  care 

3 which 

4 

* The  starred  words  are  not  new  if  the  children  have  read  the  First  Reader  Level  Two. 

READING 

The  words  listed  above  should  be  used  often  by  the  teacher  when 
asking  questions  about  the  pictures.  Turn  back  to  page  1,  and 
give  the  children  an  opportunity  to  read  these  questions  to  one 
another.  Tell  them  any  words  which  give  difficulty.  Which, 
would,  and  these  may  be  difficult  for  some  children.  Use  the 
words  in  as  many  meaningful  situations  as  possible.  If  individual 
children  still  fail  to  arrive  at  the  word,  other  means  of  word  at- 
tack should  be  employed  such  as  are  suggested  in  the  Work- 
book and  under  Supplementary  Exercises. 

ENRICHMENT  ACTIVITIES 

This  unit  on  pets  should  develop  attitudes  of  kindness  to  animals, 
and  should  remind  children  of  the  importance  of  taking  good  care 
of  their  pets. 

Suggestions  for  enrichment : 

1.  An  excursion  to  a pet  store 

2.  A pet  brought  to  school  and  cared  for 

3.  A pet  show  (day  appointed  when  children  may  bring  their 

pets  to  school) 

4.  Stories  of  pets  placed  on  the  reading  table 

5.  Pet  books  brought  from  home 

6.  Making  of  pet  booklets 

7.  Drawing  pictures  of  pets 

8.  Making  poems  and  rhymes  about  pets 

9.  Singing  songs  about  pets 
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SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  1 to  7,  offers  valuable  suggestions*  for 
exercises  for  word  mastery  and  recognition  of  initial  letters. 

Incorporate  as  many  as  possible  of  the  words  into  phrases  and 
sentences  for  blackboard  reading.  Remember  that  when  new  words 
are  obtained  from  the  sense  of  the  whole  situation  rather  than 
from  analyzing  phonograms,  the  child  is  really  learning  to  read — 
learning  to  identify  ideas  behind  words. 

This  Manual  contains  sample  exercises  suggesting  various  types 
of  attack  on  new  words.  The  teacher  may  choose  from  these  and 
compile  similar  exercises  for  class  use.  The  exercises  may  be  placed 
on  the  blackboard  or  hectographed  for  further  practice. 

Word  Analysis.  List  words  on  the  blackboard  beginning  with 
the  sounds  wh,  w,  th.  Use  words  with  which  the  children  have  a 
reading  acquaintance.  Ask  the  children  to  add  to  the  list. 


which 

would 

these 

where 

was 

those 

when  • 

were 

them 

what 

want 

that 

Ear  Training.  Ask  the  children  to  pronounce  words  beginning 
with  the  sound  of  w,  as  was,  were,  want. 

Call  attention  to  the  long  and  the  short  sound  of  vowels  in  the 
. new  words  of  each  lesson. 

Rhyming.  List  all  the  words  that  rhyme  with  pet.  Have  the 
children  draw  a line  under  parts  that  look  the  same,  as  pet,  meL  let 

Vocabulary  Building  and  Context  Clues.  Fill  in  the  blanks,  using 
one  of  the  words  listed. 

play  put  pets 

Some  children  have  monkeys  for 

They  like  to with  them. 

John a hat  on  the  monkey. 

Multiple  Choice.  Underline  the  correct  answer. 

a lamb 

Which  animal  lives  in  the  woods?  an  elephant 

a kitten 
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True  and  False  Statements.  Draw  a line  under  the  true 
statement. 

Some  children  have  monkeys  for  pets. 

Elephants  live  in  the  water. 

TESTS 

The  teacher  should  train  the  children  in  the  technique  of  taking 
the  Word  Recognition  Test  before  she  gives  it.  The  following  words 
should  be  hectographed  or  written  on  the  blackboard. 


here 

said 

care 

home 

played 

take 

your 

this 

home 

puppy 

ah 

are 

The  teacher  should  call  the  particular  word  she  wants  to  test  in 
each  box  or  group  (see  underlined  word  in  first  box),  and  have  some 
child  come  to  the  blackboard  and  put  a line  under  it.  Repeat  the 
technique  several  times  so  as  to  be  sure  all  children  are  acquainted 
with  it. 

The  words  to  read  when  giving  Word  Recognition  Test  No.  I are: 

pets  care  how  which 

would  these  then  want 


Word  Recognition  Test  No.  I.  (Workbook,  page  4.) 


pony 

pets 

play 

puppy 

come 

can 

care 

called 

home 

him 

how 

now 

where 

would 

wanted 

which 

these 

this 

then 

want 

which 

these 

three 

would 

would 

them 

there 

will 

wanted 

thank 

these 

wish 

Individual  record  sheets  should  be  kept  for  all  children.  After 
scoring  a test,  the  teacher  should  analyze  each  pupil’s  difficulty 
and  administer  any  necessary  remedial  work. 
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Pages  5-16,  What  Is  Cinder? 

The  following  is  a list  of  the  new  words  in  this  story,  and  the 
pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

5 Cinder  Pages  8-17 

6 an,  uncle,  gave* 

7 street,  children 

8 says,  wait,  sending 

9 last*,  why* 

10  laugh* 

11  early*,  together,  next 

12  nothing 

13  cheer*,  think,  door 

14  

15  

16  card*,  name 

* If  the  First  Reader  Level  Two  has  been  read,  the  starred  words  are  not  new  to  the 
children. 

READINESS  DEVELOPMENT 

The  discussion  about  pets,  pages  1 to  4,  has  prepared  the  children 
for  this  story.  Before  starting  to  read  the  story,  give  them  an 
opportunity  to  question  what  the  “Cinder”  is.  Then  allow  them 
to  look  through  the  pictures  from  page  5 to  13.  Stimulate  free  dis- 
cussion as  pictures  are  reviewed. 

Give  the  children  a little  background  by  telling  them  the  story  is 
about  two  little  children  and  their  uncle.  They  have  not  received 
a letter  from  him  for  a long  time.  He  is  one  of  their  best  friends,  too. 

If  the  children  are  kept  from  looking  ahead  at  the  pictures,  they 
will  experience  the  fun  of  a real  surprise  when  the  ending  of  the 
story  is  reached. 

FIRST  READING 

Give  the  children  an  opportunity  to  read  the  story  through  for  the 
real  joy  they  will  derive  from  it.  They  will  need  careful  guiding 
through  this  first  reading.  Make  use  of  picture  clues  throughout. 
The  story  may  be  divided  into  parts : 

Part  I,  pages  5-10 
Part  II,  pages  11-16 

Develop  any  words  and  phrases  necessary  to  help  slower  pupils. 
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Suggested  page  guidance  is  given  here : 

Page  6.  “What  is  the  name  of  this  story?  For  what  are 


Jack  and  Mary  waiting?  Were  they  anxious  to 
hear  from  Uncle  Bob?”  Now  let  the  children 
read  silently  to  find  out  what  Uncle  Bob  did  for 
Jack  and  Mary.  Watch  the  group  carefully  as 
they  read  silently,  giving  help  to  individuals  who 
may  be  having  difficulty. 


Pages  7 and  10.  Guide  the  children  through  these  pages  in 


similar  fashion.  Encourage  free  expression  as 
they  proceed.  Ask  children  who  receive  letters 
from  aunts  or  uncles  to  tell  about  them. 


Pages  11  and  13.  “What  do  you  think  was  in  the  box?  Why 
do  you  think  Mother  laughed  when  she  looked 
at  the  letter?” 

Guide  the  children  through  pages  11,  12,  and  13. 


On  page  13,  give  the  children  an  opportunity  to 
predict  the  ending  of  the  story.  Whom  do  you 
think  was  at  the  door?  The  answers  the  children 
give  may  be  written  on  the  blackboard  for 
further  reading. 

Answers  similar  to  the  following  may  result : 


Pages  14  and  15.  Groups  who  have  read,  I Know  a Secret, 


First  Reader  Level  One,  will  be  acquainted  with 
the  introduction  of  the  sequence  pictures.  Direct 
the  attention  of  the  group  to  the  picture  at  the 
top  of  page  14,  then  to  the  picture  at  the  bottom 
of  page  14,  then  to  the  top  of  page  15,  and  finally 
to  the  picture  at  the  bottom  of  page  15.  This 
series  of  sequence  pictures  gives  splendid  oppor- 
tunities to  discuss  any  experiences  the  children 


Oh,  what  a surprise! 
There  was  Uncle  Bob ! 


What  a surprise! 

There  was  Uncle  Bob  himself. 
Mary  said,  “ I am  so  glad 
you  came,  Uncle  Bob. 

We  would  rather  have  you 
than  a cinder.” 


Jack  said,  “What  is  the 
Cinder,  Uncle  Bob?” 


A.W.-2 
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may  have  had  similar  to  Jack’s  and  Mary’s  expe- 
rience. Their  responses  may  be  recorded  on  the 
blackboard  and  used  for  an  additional  reading 
lesson.  Responses  similar  to  the  one  recorded 
below  will  probably  be  secured. 


Page  14 

Jack  opened  the  door.  What 
a surprise!  There  was  the  ex- 
pressman. He  had  a big  wooden 
crate. 

Jack  said,  “Oh,  Father,  what 
is  in  it?” 

Father  helped  Jack  and  Mary 
open  the  crate. 


Page  15 

There  was  a little  black  dog. 
He  was  just  as  black  as  a cinder. 
He  had  a card  around  his  neck. 
On  the  card  it  said,  “To  Jack  and 
Mary.” 


SECOND  READING 

The  members  of  the  group  are  now  ready  to  turn  back  to  the 
beginning  of  the  story  and  read  parts  orally  for  the  enjoyment  of 
others.  This  oral  reading  will  reveal  any  difficulties  in  word  rec- 
ognition or  pronunciation  a child  is  having.  Teach  the  children 
proper  habits  of  phrasing  and  breath  control  when  they  read 
orally.  Make  reasonably  sure  that  the  children  are  familiar  with 
the  vocabulary  before  they  are  asked  to  read  a story  to  an  audience. 
Encourage  other  children  to  listen  attentively  to  the  person  reading. 

The  slower  group  may  read  to  the  bottom  of  page  10  which  closes 
one  episode.  It  may  be  necessary  with  slower  groups  to  give 
plenty  of  time  to  emphasizing  phrases  and  words.  The  phrases 
and  words  giving  difficulty  should  be  written  on  the  board  and  used 
in  new  settings. 

If  the  story  is  reread,  it  should  be  reread  with  a specific  pur- 
pose such  as : 

1.  Reading  to  another  group  in  an  audience  situation 

2.  Reading  parts  for  the  enjoyment  of  others 

3.  Reading  to  prove  certain  points 

4.  Reading  to  answer  specific  questions 

5.  Preparing  for  dramatization 
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ENRICHMENT  ACTIVITIES  (Related  to  the  story) 

Discussion  of  Cinder’s  trip  on  the  train. 

Some  of  the  children  may  actually  have  received  an  animal  by 
express  as  Cinder  came.  If  so,  allow  them  to  tell  about  it.  Discus- 
sion might  follow  on  the  topic  of  “ Shipping  an  Animal,”  bringing 
out  these  points: 

1.  The  animal  is  placed  in  a crate  large  enough  for  him  to 

move  around  in. 

2.  A ‘‘Handle  with  care”  sign  is  placed  on  the  outside  of  the 

crate. 

3.  A container  for  food  and  one  for  water  is  always  placed  in 

the  crate. 

4.  Usually  a bed  of  some  sort  is  furnished  on  the  floor  of  the 

crate. 

5.  The  destination  is  always  plainly  marked  on  the  crate. 

6.  A crate  containing  an  animal  is  always  placed  in  charge  of 

the  baggage  man. 

A story  of  Cinder’s  trip  may  be  compiled  and  recorded  on  the 
blackboard  or  on  a chart  for  further  reading. 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  8 to  16,  contains  appropriate  exercises  for 
word  recognition  and  vocabulary  building  including  the  matching 
of  similar  words  and  phrases  and  comprehension  checks. 

When  children  obtain  new  words  from  the  sense  of  the  whole 
situation  rather  than  from  an  analysis  of  words,  they  are  really 
learning  to  identify  ideas  behind  words.  It  is  very  much  better 
to  allow  children  to  arrive  at  words  through  context  and  picture 
clues  than  to  dwell  on  sounding  isolated  parts. 

Types  of  exercises  for  supplementary  practice  given  here  are 
merely  suggestive.  The  teacher  may  choose  from  these,  and  com- 
pile similar  exercises  for  use  on  the  blackboard,  or  she  may  hecto- 
graph the  exercises. 

Individuals  may  need  some  help  with  the  following  words: 

street,  says,  sending,  laugh,  early,  together,  nothing,  think. 

„ Word  Analysis.  In  teaching  sounds  or  phonetic  parts,  always 
begin  with  known  words.  Letter  sounds  should  not  be  overem- 
phasized at  the  expense  of  correct  pronunciation. 
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List  the  following  phonetic  parts.  Ask  the  children  to  find  these 
parts  in  the  words  and  draw  a line  under  them. 

er  ee 

Cinder  street 

together  cheer 

Rhyming.  Make  the  rhyming  list  longer  by  securing  words 
from  the  children.  Always  begin  with  known  words. 

think  name  street  gave 

drink  same  feet  save 

ink  game  beet 

Show  children  how  changing  the  initial  sound  changes  the  word. 
Have  the  children  underline  the  parts  that  look  alike. 

Little  words  in  big  words.  Ask  children  to  draw  a line  under 
little  words. 

Cinder  think  together 

For  additional  practice  see  the  Workbook,  page  13. 

Review  and  Maintenance.  The  words  beginning  alike  should 
be  listed  on  the  board  so  as  to  review  consonant  sounds  and  phonetic 
parts. 

Adding  ing.  List  words  on  the  board  and  ask  children  to  add  ing. 


send,  sending  cheer,  cheering  laugh,  laughing 

Vocabulary  Building.  Fill  the  blanks  using  a word  from  the  list 
below  which  means  the  same  as  postman. 

policeman  fireman  mailman 

They  wanted  the „ to  come  early. 


Multiple  Choice.  Draw  a line  under  right  ending. 

to  come  to  dinner. 

They  wanted  the  postman  to  come  early. 

to  write  a letter. 

a table. 

Uncle  Bob  is  sending  a cinder. 

a joke. 


PETS 


17 


TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  II  are : 


uncle 

gave 

why 

Cinder 

sending 

card 

street 

last 

early 

name 

wait 

think 

door 

together 

laugh 

next 

an 

says 

nothing 

children 

Word  Recognition  Test  No.  II.  (Workbook,  page  17.) 
(Directions  on  page  11  of  this  Manual.) 


wiggle 

glad 

what 

care 

sending 

uncle 

give 

would 

card 

street 

under 

gave 

which 

cheer 

says 

until 

says 

why 

Cinder 

said 

come 

sending 

last 

knock 

next 

card 

nothing 

laugh 

v name 

nest 

care 

street 

best 

every 

name 

came 

children 

nest 

early 

letter 

why 

thank 

box 

nothing 

looked 

would 

think 

down 

today 

liked 

wait 

these 

door 

tomorrow 

laugh 

will 

which 

next 

together 

last 

not 

is 

how 

early 

card 

next 

are 

she 

together 

Cinder 

name 

as 

says 

sending 

children 

says 

an 

said 

nothing 

cheer 

Pages  17-26,  Judy  and  Skippy 

The  following  is  a list  of  the  new  words  in  this  story,  and  the 
pages  in  the  Workbook  where  practice  is  given. 

New  Words Workbook 

17  Judy,  Skippy  Pages  18-27 

18  Friday,  barked 

19  lady 

20  seen 

21  — 

22  never,  thought*,  disappeared 

23  shut 

24  window,  scratch* 

25  screamed 

26  


*The  starred  words  are  not  new  if  the  First  Reader 
Level  Two  has  been  read. 
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This  story  may  be  divided  into  parts. 

Part  I.  Judy  and  Skippy,  pages  17-22 
Part  II.  The  House  Next  Door,  pages  23-26 

READINESS  DEVELOPMENT 

The  teacher  may  say:  “This  is  a true  story  of  a little  girl  who 
lost  her  dog.  You  may  have  had  an  experience  similar  to  this 
one.  As  you  read  you  will  find  out  a number  of  places  where  Judy 
went  to  look  for  her  dog.  Maybe  you  have  done  the  same  thing. 
If  so,  we  should  like  to  hear  about  it.  Maybe  you  know  someone 
who  has  had  an  experience  similar  to  Judy’s.  Let  us  read  to  see 
how  the  story  starts  on  page  18.  What  do  you  think  Judy  is 
saying  to  Skippy?” 

FIRST  READING 

Guide  the  silent  reading  to  the  end  of  the  story.  Give  individual 
children  any  help  they  may  need  with  new  words.  Ask  such 
questions  as:  “ Whom  do  you  think  the  lady  is  at  the  door?  What 
do  you  think  Skippy  is  going  to  do?  What  is  Judy  saying  to  her 
mother?” 

Page  21.  These  pictures  tell  the  story  about  where  Judy  and 
Mother  looked  for  Skippy.  Look  at  the  picture 
in  the  upper  left  side.  Then  at  the  upper  right 
side.  Now,  look  at  the  picture  in  the  lower  left 
side.  Then,  at  the  lower  right  side.  (Give  the 
children  time  to  think  through  this  little  story 
about  Judy’s  search  for  Skippy.  The  stories 
they  give  may  be  recorded  on  the  blackboard  or 
on  charts.) 

The  following  story  may  serve  as  an  example : 

Judy  and  Mother  went  out  to  look  for  Skippy.  First  they 
went  to  the  gardener.  Judy  told  him  that  Skippy  had  dis- 
appeared. 

The  gardener  said,  “I  have  not  seen  Skippy.” 

They  stopped  to  talk  to  a policeman. 

The  policeman  said,  “No,  I have  not  seen  your  dog.”  So, 
Judy  and  Mother  walked  on.  Judy  was  feeling  very  sad. 
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Soon  they  saw  a dogJ  house  in  a friend’s  yard.  Judy  said, 
“Look  Mother!  That  dog  house  looks  like  Skippy’s.  He 
may  have  thought  it  was  his.  He  may  be  asleep  in  there.” 

So  Judy  ran  to  look  in  the  dog  house.  But  she  was  disap- 
pointed again.  Skippy  was  not  there. 

At  last  Mother  said,  “I  know  what  we  can  do.  We  can 
put  a notice  in  the  paper,  saying  we  have  lost  Skippy.” 

This  made  Judy  very  happy.  She  was  glad  Mother  thought 
of  this. 

So  they  went  to  the  newspaper  office.  They  put  this  notice 
in  the  paper: 


LOST 

A little  black  and  white  dog. 

Comes  when  you  call,  “Skippy!” 

Please  return  to  132  Park  Street. 

REWARD 

SECOND  READING 

Turn  now  to  the  beginning  of  the  story,  page  18. 

Any  words  or  phrases  which  the  teacher  thinks  may  give  trouble 
should  be  placed  on  the  board  in  a meaningful  situation.  For 
instance,  the  new  words  on  this  page  are  Friday  and  barked.  The 
question  should  be  asked,  “What  morning  was  it  when  Skippy 
wanted  to  go  to  school?”  When  the  answer,  “It  was  Friday 
morning,”  comes,  the  sentence  may  be  placed  on  the  blackboard. 
The  teacher  should  always  anticipate  any  difficulties  and  handle 
them  as  she  thinks  best  with  her  particular  group. 

Page  20.  Read  the  part  that  tells  what  mother  said.  Read 
the  part  that  tells  what  Judy  said.  Who  would 
like  to  read  the  whole  page  to  the  class? 

The  slower  groups  may  read  to  the  end  of  the  first  episode  only, 
(page  22),  before  going  back  for  any  drill  on  words  or  phrases. 

ENRICHMENT  ACTIVITIES 

Give  the  children  an  opportunity  to  compile  some  “Lost  and 
Found”  notices.  The  notice  should  always  give  accurate  informa- 
tion and  not  be  too  long. 
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Children  may  enjoy  looking  for  lost  and  found  notices  in  the 
newspaper,  clipping  them  out,  and  bringing  them  to  school  to  read 
to  other  children.  These  notices  may  be  recorded  on  the  bulletin 
board,  blackboard,  or  charts  for  further  reading. 

The  pictures  on  page  21  will  afford  excellent  language  and  chart 
work. 

“How  the  Policeman  Helps”  and  “How  the  Daily  Paper  Helps” 
are  suggested  activities  which  may  be  expanded  at  this  point. 


SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  18  to  27,  offers  valuable  suggestions  for 
additional  reading  practice  and  exercises  in  word  recognition  and 
vocabulary  building. 

Vocabulary  Building.  The  following  new  words  may  need  atten- 
tion : lady,  seen,  never,  thought,  disappeared,  screamed,  window. 

Place  the  words  in  sentences  on  the  blackboard  in  as  many  new 
situations  as  is  necessary  for  mastery  by  the  slowest  children. 
Sentences  like  the  following  may  be  listed  on  the  blackboard,  with 
blanks  left  for  children  to  fill  in  with  correct  words. 

thought  seen 

Judy  never  had so  many  children. 

She she  would  never  see  them  again. 


Synonyms.  Draw  a line  from  a word  in  the  first  column  to  one 
in  the  second  column  that  means  the  same  thing,  as : 
disappeared  yelled 

shut  woman 

screamed.  closed 

lady  went  away 


Word  Analysis.  Call  attention  to  the  following: 
y in  lady 
ea  in  screamed 
ow  in  window 
ee  in  seen 


List  all  words  ending  in  y,  using  the  vocabulary  of  the  text, 
lady  Judy  Skippy  (add  others) 

Note  the  pp  in  disappeared. 
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Beginning  Double  Consonants.  List  the  words  beginning  with 

th,  ch,  scr. 

thought  cheer  scratch 

these  children  scream 

think 

For  extra  practice  on  th  and  wh  words  see  Workbook,  page  18. 
Little  words  in  big  words.  Ask  children  to  add  to  the  list. 

Friday  window  barked 

Ear  Training.  List  words  that  begin  like  Judy.  List  names  of 

children  that  begin  with  J,  L,  M,  etc. 

TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  Ill  are : 

Friday  Judy  barked  lady  shut 

window  screamed  lived  Skippy  disappeared 

seen  thought  never  would  scratch 


Word  Recognition  Test  No.  III.  (Workbook,  page  27.) 
Directions  for  giving  the  test  are  on  page  1 1 of  this  Manual. 


Saturday 

Judy 

but 

last 

shut 

Friday 

Jack 

back 

shut 

scratch 

Skippy 

Mary 

black 

lady 

Skippy 

Judy 

Bob 

barked 

look 

screamed 

walk 

scratch 

last 

soon 

screamed 

window 

shut 

lived 

Friday 

together 

wanted 

screamed 

liked 

Saturday 

disappeared 

waited 

sending 

live 

Skippy 

thought 

says 

window 

name 

never 

Skippy 

street 

screamed 

nothing 

would 

scratch 

seen 

together 

never 

window 

screamed 

scratch 

thought 

next 

which 

laugh 

Pages  27-36,  Mary’s  Dream  and  the  Gingerbread  Cooky 

This  is  an  imaginative  story  to  be  read  for  pleasure.  Discuss 
the  title.  Allow  the  children  to  tell  about  dreams  they  have  had. 
Possibly  some  one  has  had  a dream  similar  to  Mary’s  dream.  Tell 
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individual  pupils  any  words  they  do  not  know.  Asking  guiding 
questions  as  they  read  will  help  them  to  associate  words  with 
pictures. 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given: 

New  Words  Workbook 

27  dream,  Gingerbread*,  cooky  Pages  28-35 

28  lions*,  cookies,  Brownie* 

29  danced,  right*,  mirror* 

30  other,  off,  bow 

31  dance 

32  himself*,  sad,  sing 

33  hands,  need 

34  

35  

36  if 

* The  starred  words  are  not  new  if  the  First  Reader  Level  Two  has  been  read. 

FIRST  READING 

This  story  may  be  divided  into  parts. 

Part  I — Mary’s  Dream,  pages  27-31. 

Part  II — Mary  Catches  Her  Cooky,  pages  32-36. 

Page  27.  The  words,  dream,  Gingerbread,  and  cooky  will 
give  no  difficulty.  Put  the  title  “Mary’s 
Dream,”  on  the  blackboard.  Ask  the  children 
to  relate  experiences  about  dreams  they  have  had. 

Pages  28  and  29.  Name  all  the  animal  cookies  Mary  saw  in 
her  dream.  (The  teacher  should  list  them  on 
the  blackboard  as  given.  Brownie  Cookies, 
Clown  Cookies,  Tigers,  Lions,  Monkeys,  Ele- 
phants, and  Bears.)  What  did  the  Gingerbread 
Cooky  do?  Yes,  he  danced  all  around  Mary. 
Where  did  he  dance  next?  Yes,  over  to  the 
mirror,  etc.  (Allow  the  children  to  read  right 
on — do  not  stop  for  any  drill  on  words.  The 
phrases  should  be  put  on  the  blackboard  as  the 
answers  are  given.) 

Page  31.  Look  at  the  picture.  What  is  the  Gingerbread 
Cooky  doing  here?  (The  slower  group  will  prob- 
ably read  to  page  32.) 
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Page  32.  “Mary  Catches  Her  Cooky.”  How  does  the 
Gingerbread  Cooky  look  on  page  33?  Why 
does  he  need  his  hands? 

ENRICHMENT  ACTIVITIES 

The  children  may  enjoy  composing  other  little  verses  telling  what 
the  Gingerbread  Cooky  said.  The  following  were  secured  in  one 
classroom. 

Oh  please,  Oh  please,  do  not  eat  my  hand! 

I need  it  so  much  when  I play  in  the  band. 

Oh  Mary  dear,  be  good  to  me, 

And  I’ll  come  back — just  wait  and  see. 

The  children’s  verses  may  be  recorded  on  the  blackboard  or  on 
charts.  Possibly  the  children  would  like  to  make  animal  cooky 
booklets  and  illustrate  them,  making  up  similar  verses  about  the 
other  cooky  animals. 

SECOND  READING 

Pages  28  to  36.  The  teacher  may  proceed  as  follows : Read 
the  part  that  tells  what  Mary  saw  in  her  dream. 
Read  the  sentence  that  tells  which  cooky  she 
liked  best.  Who  would  like  to  read  the  whole 
page?  Read  all  the  sentences  that  tell  why 
Mary  liked  her  Gingerbread  Cooky  the  best. 
Where  did  the  Gingerbread  Cooky  dance  to? 
Put  your  finger  on  the  word  that  answers  this 
question.  Use  another  word  for  “screamed” 
and  read  the  sentence. 

Continue  in  this  manner  through  page  36  after 
which  the  story  should  be  read  as  a whole 
without  interruption. 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  28  to  34,  contains  materials  for  testing 
comprehension  of  the  story  concepts  and  exercises  for  word  analysis 
and  vocabulary  building. 

Incorporate  as  many  as  possible  of  the  words  into  phrases  and 
sentences  for  blackboard  reading.  Remember  that  when  new  words 
are  obtained  from  the  sense  of  the  whole  situation  rather  than  from 
analyzing  phonograms,  the  child  is  really  learning  to  read — learning 
to  identify  ideas  behind  words. 
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TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  IV  are : 


cooky 

other 

lions 

brownie 

if 

seen 

dance 

sing 

gingerbread 

cookies 

mirror 

himself 

off 

bow 

right 

hands 

danced 

sad 

need 

dream 

Word  Recognition  Test  No.  IV.  (Workbook,  page  35.) 
Directions  for  giving  this  test  are  on  p.  11  of  this  Manual. 


clown 

called 

dream 

story 

if 

cooky 

right 

laugh 

cookies 

off 

cookies 

over 

lions 

barked 

is 

catch 

other 

right 

brownie 

an 

cheer 

dream 

sing 

screamed 

other 

need 

dance 

says 

gingerbread 

called 

seen 

danced 

sad 

himself 

cookies 

other 

afraid 

waked 

disappeared 

chair 

catch 

himself 

if 

off 

dance 

animals 

together 

off 

now 

right 

nothing 

hands 

of 

how 

other 

mirror 

brownie 

it 

bow 

dream 

need 

brownie 

off 

next 

window 

hear 

danced 

says 

never 

screamed 

hands 

dream 

sad 

need 

dream 

head 

early 

sing 

name 

dance 

WORD  ANALYSIS 


Compound  words.  List  all  the  compound  words  from  the 
vocabulary  up  to  date.  Ask  the  children  to  add  words  to  this  list. 

Gingerbread  himself 

Rhyming  words.  List  the  words  that  rhyme  with  right,  sing, 
hand.  Underline  parts  in  each  list  that  look  the  same. 

Phonetic  parts.  Call  attention  to  the  oo  in  cooky  and  cookies. 
(Recall  whoo,  moo,  and  boom  sounds  covered  in  the  First  Reader.) 

Forming  plural  by  changing  y to  ie  and  adding  s, 

cooky  cookies 
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Little  words  in  big  words. 

Gingerbread  himself  hands  danced 

Review  and  Maintenance.  Adding  ed  to  form  words, 
bow,  bowed  need,  needed  dream,  dreamed 

Adding  s to  form  plural. 

lion,  lions  hand,  hands  window,  windows 

Review  initial  consonant  sounds. 

Review  rhyming  words  with  following  parts : in,  ow,  et. 

Pages  37-46,  Freddie,  the  Little  Green  Frog 

This  story  is  wholly  imaginary.  The  children  will  enjoy  reading 
it  rapidly.  It  divides  naturally  into  three  parts. 

Part  I — Freddie  the  Little  Green  Frog,  pages  37-40 
Part  II — Freddie’s  Surprise,  pages  41-43. 

Part  III — Mr.  Turtle  and  Freddie,  pages  44-46. 

The  following  is  a list  of  the  new  words  used  in  this  story  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

37  green*,  Freddie  Pages  36-43 

38  pair,  pants,  coat 

39  fine,  Grandmother,  vest 

40  mouth*,  stone*,  top* 

41  another,  new 

42  clothes 

43  tears,  wet,  face* 

44  truth* 

45  

46  cried 

* The  starred  words  are  not  new  if  First  Reader  Level  Two  has  been  read. 

READINESS  DEVELOPMENT 

Tell  the  children  enough  about  the  story  to  stimulate  a keen 
interest  in  reading  it.  “Freddie  was  a little  green  frog  who  lived 
near  the  water.  One  day,  his  mother  dressed  him  up.  His  grand- 
mother made  something  pretty  for  him,  too.  We  are  going  to 
read  to  find  out  where  he  went  when  he  was  all  dressed.”  Discuss 
the  title  page  with  the  children. 
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FIRST  READING 

The  teacher  may  say:  “ First  let  us  turn  to  page  38.  Read  to 
yourselves  to  find  out  what  color  Freddie’s  pants  and  coat  were. 
What  did  Father  Frog  ask  Freddie?  Guide  the  reading  through  to 
page  40  with  special  attention  to  pictures. 

(The  faster  group  will  go  right  on  to  the  end  of  the  story.) 

Pages  41  to  46.  Look  at  the  picture  on  page  41.  Read  to 
find  out  why  Freddie  looks  so  surprised. 
What  happens  every  time  Freddie  looks  in  the 
water?  On  page  44  to  whom  is  Freddie  talking? 
What  is  he  saying  to  Mr.  Turtle?  What  did 
Mr.  Turtle  tell  Freddie? 

Look  at  the  water  in  the  picture  on  page  46.  What 
happened  when  Freddie’s  tears  fell  into  the 
water?  Do  you  think  Freddie  is  sad  now?  Allow 
the  children  to  tell  about  their  experiences  in 
disturbing  still  water. 

Go  through  the  entire  story  in  this  manner,  calling 
attention  to  the  pictures  and  discussing  each 
one  as  the  children  proceed.  List  on  the  black- 
board all  the  pretty  things  Freddie’s  grand- 
mother made  for  him.  List  the  children’s 
answers  to  questions  on  the  blackboard. 

SECOND  READING 

Pages  38  and  39.  Read  the  sentence  that  tells  where  Freddie 
lived.  Read  tie  sentence  that  tells  what  Father 
said  when  he  saw  Freddie.  (Have  pages  38 
and  39  read  aloud  by  three  children,  each 
taking  a different  part.  One  may  be  Freddie, 
one  Father,  and  one  Grandmother.) 

The  words  coat,  vest,  pants,  pair,  grandmother 
should  all  be  developed  through  questioning. 
Sentences  may  be  written  on  the  board  using 
these  same  words.) 

Page  40.  Did  Freddie  make  any  noise  when  he  was  walking? 

How  can  you  walk  so  as  to  make  no  noise?  Show 
us.  (Draw  the  word  tiptoe  from  the  children.) 


PETS 


27 


Page  41.  What  was  Freddie’s  surprise?  Have  you  ever  looked 
in  the  water  and  had  a similar  surprise?  Try  it 
sometime  when  you  are  near  still,  clear  water. 

The  average  group  may  be  able  to  read  on  through  to  the  bottom 
of  page  43. 

The  fast  group  may  want  to  read  right  on  through  to  see  how 
the  story  ends — page  46. 

This  is  an  excellent  story  for  dramatization  and  for  rereading. 
If  certain  parts  are  reread,  an  audience  situation  should  be  created. 
Allow  children  to  take  parts  and  read  aloud. 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  36  to  43,  offers  additional  reading  practice 
and  exercises  for  word  recognition  and  vocabulary  building. 

Phrases  which  may  need  attention : 

a pair  of  yellow  pants 
a pretty  blue  coat 
a black  vest 
wanted  his  friends 
could  see  his  clothes 
wet  with  tears 
the  truth  is 


These  phrases  should  be  placed  on  the  blackboard  in  new  situations 
so  as  to  give  practice  on  new  words  for  the  individuals  who  need  it. 


Vocabulary  Building.  Opposites.  Draw  a line  from  a word  in 
the  first  column  to  a word  in  the  second  column  which  means  just 
the  opposite. 


top 

laughed 

early 

sad 

shut 

wet 


dry 

cried 

open 

bottom 

gay 

late 


Synonyms.  Draw  a line  from  a word  in  the  first  column  which 
means  the  same  as  a word  in  the  second  column. 


pair  close 

sad  two 

shut  unhappy 
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Word  Analysis.  Call  attention  to  similarities  and  differences  of 
words  in  the  lesson;  for  example,  double  consonant  sounds: 

gr  in  grandmother,  green 
fr  in  Freddie,  frog 
tr  in  truth 
br  in  Brownie  , 
cr  in  cried 

Apply  ear  training  by  having  the  children  pronounce  these  new 
words  distinctly. 

Phonetic  parts.  Call  attention  to  ee  in  green,  oa  in  coat,  ou  in 
mouth. 

If  individuals  are  confused  about  ou  and  ow  saying  the  same 
thing,  as  out  and  cow,  merely  tell  them  the  sounds  are  the  same  and 
use  the  words  in  sentences  to  illustrate.  The  satisfactory  reading 
of  blackboard  sentences  containing  these  words  is  a functional  step. 

For  additional  practice  in  recognizing  phonetic  parts  see  Work- 
book, pages  36,  37,  42. 

Rhyming.  How,  fine,  vest,  and  pair  are  words  for  which  children 
can  easily  suggest  rhymes. 

Compound  words. 

Grandmother  another 

Ask  the  children  to  find  the  little  words  that  make  up  the  com- 
pound words  in  the  lesson.  Do  they  recognize  any  known  elements 
or  similarities? 

Be  alert  to  suggest  appropriate  word  games  if  pupils  show  an 
interest. 

Review  and  Maintenance.  List  words  with  double  letters  in 
them  for  visual  discrimination,  as : 

mirror,  cooky,  disappeared,  Freddie 

Give  practice  in  forming  plurals  by  adding  s or  changing  y to  i 
and  adding  es. 

List  words  from  past  lessons  and  ask  children  to  form  their 
plurals.  Use  the  words  in  sentences. 

tear,  face,  vest,  lady,  window 
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TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  V are : 


face 

pair 

cried 

top 

mouth 

clothes 

green 

fine 

pants 

coat 

stone 

vest 

wet 

new 

Grandmother 

truth 

tears 

another 

Freddie 

truth 

Word  Recognition  Test  No.  V.  (Workbook,  page  43.) 
Directions  for  this  test  will  be  found  on  page  11  of  this  Manual. 


clothes 

hands 

cooky 

two 

red 

pants 

head 

cried 

one 

yellow 

vest 

pair 

cake 

top 

green 

face 

legs 

candy 

three 

mouth 

clothes 

window 

tears 

mouth 

hand 

boys 

house 

cry 

nose 

coat 

girls 

door 

fine 

pants 

leg 

children 

green 

cried 

eyes 

head 

mother 

green 

Grandmother 

new 

vest 

father 

yellow 

wet 

hat 

clothes 

uncle 

vest 

uncle 

coat 

Grandmother 

stone 

blue 

father 

pants 

hat 

run 

car 

turtle 

elephant 

chicks 

walk 

tears 

frog 

Freddie 

ducks 

jump 

bus 

rabbit 

lion 

birds 

truth 

train 

another 

tiger 

truth 

Note:  The  first  story,  “Dudley  Duck  in  the  Well,”  pages  1-12 
in  The  Story  Road,  Second  Reader  Level  Two,  may  be  read  after 
page  46  of  this  Second  Reader  Level  One. 

This  story  contains  few  new  words  and  will  be  read  with  the 
ease  of  an  absorption  unit. 


A.W.-3 
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PLANS  FOR  TEACHING  UNIT  II 
Pages  47-74,  INDIANS 
GENERAL  READINESS  DEVELOPMENT 

An  inventory  should  be  taken  first  to  see  how  much  information 
children  have  about  Indians. 

List  questions  on  the  board  concerning  things  they  would  like 
to  find  out  about  Indians. 

The  teacher  should  supply  information  as  needed. 

The  pictures  on  pages  47  to  52  offer  excellent  opportunities  for 
language  work.  Lead  the  children  through  the  pictures  carefully. 
Suggested  questions: 

Page  47.  What  is  this  Indian  doing?  What  kind  of  a house 
does  he  -live  in?  Tell  about  any  Indians  you 
have  seen.  What  kind  of  homes  did  they  live  in? 

Page  48.  What  is  the  Indian  woman  doing  in  the  picture  at 
the  top  of  the  page?  What  is  the  Indian  boy 
doing  in  the  picture  at  the  bottom  of  the  page? 
What  kind  of  clothes  do  they  wear?  Are  their 
clothes  like  ours?  How  are  they  different? 

Page  49.  What  time  of  the  year  is  it?  What  is  this  Indian 
doing?  Where  do  you  think  he  is  going?  Look 
at  the  picture  at  the  bottom  of  the  page.  Have 
you  ever  seen  snowshoes?  Where  do  you  think 
this  Indian  is  going? 

Pages  50  and  51.  Discuss  the  pictures.  Allow  the  children 
to  talk  freely  telling  of  any  trips  they  may  have 
taken  to  see  Indians.  Discuss  various  kinds  of 
homes  Indians  have.  Compare  their  homes  with 
ours.  Compare  wigwam  and  adobe  houses. 

Committees  may  be  appointed  to  explore  the  community  for  re- 
sources which  would  have  helped  the  Indians  (clay,  berries,  bark, 
etc.).  The  names  of  the  committees  may  be  placed  on  the  bulletin 
board  and  their  duties  recorded  on  charts  for  further  reading. 

Collections  for  an  Indian  exhibit  may  be  made.  Possibly  children 
have  souvenirs  at  home  that  they  would  like  to  bring  to  school  and 
show.  Pictures  and  books  on  Indians  should  be  available  on  the 
library  tables.  Discussion  of  tribes,  their  customs,  homes,  etc., 
will  afford  excellent  language  opportunities. 
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Pages  47-58,  Sah-mee  and  Moho’s  Home 

The  picture  on  page  52 — Sah-mee  and  Moho’s  Home — leads  into 
the  story  of  the  Indian  Dance  on  page  53. 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 


New  Words 

Workbook 

47 

Indians 

Pages  44-47 

48 

wear,  kind* 

49 

50 

51 

52 

Sah-mee,  Moho,  sister 

53 

grow,  Piba,  beat 

54 

soft,  log,  skins 

55 

used 

56 

string 

57 

stick,  knot 

58 

four,  five,  six 

READING 

The  reading  may  be  divided  into  episodes  for  the  slower  groups. 

Part  I — Indians,  pages  47-53. 

Part  II — Sah-mee’s  Drum,  pages  54-58. 

Part  III — The  Children’s  Dance,  pages  59-62. 

Page  48  to  51.  Have  the  children  read  the  questions  to  each 
other.  If  the  word  wear  gives  any  difficulty, 
tell  it  to  the  children.  The  Indian  names  should 
be  written  on  the  blackboard  and  pronounced 
for  the  children  before  they  read. 

Page  52  to  57.  How  is  Sah-mee’s  home  different  from  yours? 

Who  is  Moho?  Read  the  sentence  that  answers 
this  question.  Sah-mee  heard  Piba  beat  the 
drum.  He  decided  he  would  like  to  have  a drum, 
too.  So  whom  did  he  ask  to  help  him  make  the 
drum?  Tell  us  all  about  how  they  made  the 
drum.  What  did  they  use?  (List  the  children’s 
responses  on  the  blackboard.) 
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. ENRICHMENT  ACTIVITIES 

Construction.  The  children  may  make  a pueblo  home,  using 
boxes  which  they  have  painted  and  decorated  with  Indian  designs. 
This  may  provide  a center  for  much  free  dramatic  play. 

They  will,  of  course,  wish  to  make  a drum  like  the  one  Father 
made  on  page  58  of  the  Reader,  as  well  as  tom-toms,  totem  poles, 
bows  and  arrows,  and  canoes. 

Indian  costumes  can  be  made  from  wrapping  paper  or  brown 
cambric  and  decorated  with  Indian  designs. 

Pottery,  bowls,  vases,  and  dishes  may  be  molded  from  clay  and 
decorated. 

Children  may  weave  Indian  rugs  and  jackets  with  a tribal  design 
of  their  own  choosing  on  rude  frames  constructed  for  the  purpose. 

Drawing  and  Painting.  Besides  the  Indian  designs,  children  may 
wish  to  draw  Indian  pictures  and  posters  for  classroom  decorations. 

Dramatic  Play.  The  question  “Do  we  everdive  as  Indians  do?” 
may  bring  the  answer,  “Yes — when  camping.”  This  may  lead 
into  the  following  dramatizations : 

Living  in  tents  Starting  fire  with  flint 

Cooking  over  an  open  fire  pit  Making  bread  from  corn 
Getting  food  by  fishing  and  hunting 

Indian  Dances  similar  to  one  on  page  53  of  the  Reader  may 
easily  be  developed.  The  children  may  make  music  by  singing 
Indian  songs,  beating  tom-toms  and  drums  as  the  Indian  children 
did  in  the  story. 

Language  Work  and  Reading.  A unit  of  this  nature  affords 
excellent  language  and  reading  work.  Oral  discussion  should  be 
followed  by  chart  making  for  further  reading. 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  44  to  47,  offers  much  additional  reading 
practice  and  exercises  in  word  analysis  and  vocabulary  building, 
based  on -vocabulary  of  this  unit. 

Attention  should  be  given  to  the  following  words  in  the  Indian 
unit.  Some  individual  children  may  encounter  difficulties, 
soft,  log,  used,  knot,  near,  beat,  grow 

Use  the  words  in  sentences  in  new  situations.  If  children  still 
fail  to  recognize  the  words,  use  some  of  the  phonetife  attacks  listed. 


34 


SECOND  READER  LEVEL  ONE,  ALONG  THE  WAY 


Rhyming  Words.  List  the  words  that  rhyme  with  the  following. 
Draw  a line  under  the  parts  in  the  words  that  look  alike. 

play  grow 

Lines  should  be  drawn  under  the  following  phonetic  parts : ay,  ow. 

Beginning  Double  Consonants.  List  the  following  and  ask 
children  to  add  others  to  list : 

knot,  stick,  string,  grow,  skins 

Attention  should  be  given  to  kn,  st,  str,  sk.  Review  gr  in  grow. 
Little  Words  in  Big  Words.  Ask  the  children  to  add  to  the  list, 
beat  another  hand  Indians 

eat  other  and  in  an 

an 

For  extra  practice  in  phonetic  parts  see  Workbook,  page  47. 

Ear  Training.  Call  attention  to  beginning  sounds,  silent  letters 
in  words,  endings  of  words,  with  attention  to  the  following  words 
from  the  vocabulary. 

Piba,  wear,  Moho,  Sah-mee,  sister,  best,  six,  soft 
Finding  basic  words  in  derived  words.  List  on  board: 
played  screamed  danced  sending  disappeared  used 

play  scream  dance  send  disappear  use 

Vocabulary  Building.  When  the  phonograms  are  alike  in  two 
words  but  sound  differently,  the  words  should  be  placed  in  sentences 
and  the  children  given  an  opportunity  to  arrive  at  the  pronuncia- 
tion through  context,  as: 

Indians  like  to  beat  drums. 

Indians  wear  clothes  made  of  skins. 

Review  and  Maintenance.  Boat  may  be  used  to  recall  oa  words. 
Present  initial  consonants  s and  f,  using  the  vocabulary  of  the 
lesson. 

Pages  59-62,  The  Children’s  Dance 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 


59  rattles,  plenty  61  sang 

60  62  


Pages  48-52 
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READINESS  DEVELOPMENT 

Allow  the  children  to  read  this  story  through  to  the  end,  calling 
attention  to  the  pictures  as  they  read.  Ask  questions  which  will 
bring  out  the  new  words  in  the  children’s  answers,  as : 

Pages  59-61.  Whom  do  you  see  in  the  picture?  Why  did 
the  children  decide  to  have  a corn  dance?  What 
did  they  decide  to  use  beside  the  drum?  (Allow 
the  children  to  dramatize  the  pictures  on  pages 
60-61.)  What  are  they  dancing  around?  What 
do  you  think  they  sang?  What  made  them  so 
happy? 

Page  62.  What  was  Little  Sister’s  surprise? 

READING 

Pages  59-62.  The  children  may  enjoy  having  a dance  just  as 
the  children  in  the  story  did — thus  the  reading 
will  have  more  meaning  for  them. 

This  story  would  be  excellent  for  dramatization.  It  lends  itself 
well  to  the  rereading  of  parts,  such  as:  “Read  the  part  on  page  59 
which  tells  what  Sah-mee  said,  etc.” 

Be  sure  you  are  building  a rich,  meaningful  vocabulary  from  the 
vocabulary  in  the  book.  Build  rich  associations  with  words  so 
that  the  pupils  will  understand  them  not  only  in  the  story  content, 
but  when  they  are  heard  in  general  conversation  or  in  their  later 
reading. 

SUPPLEMENTARY  ACTIVITIES 

Word  Analysis.  Find  the  little  words  at  and  rat  in  the  new  word 
rattles.  List  and  make  sentences  containing  other  at  words. 

Rhyming.  List  words  that  rhyme  with  sang. 

Beginning  Double  Consonants.  List  words  beginning  with  pi 
and  cl.  Use  words  familiar  to  the  children:  plenty,  play,  clothes, 
clean. 

Use  Workbook,  pages  49-51,  for  additional  practice. 

Review  and  Maintenance.  List  words  ending  in  y.  Add  the 
new  word  plenty. 

Review  beginning  sounds:  gr,  kn,  wh,  ch.  Ask  the  children  to 
give  words  beginning  with  these  sounds  and  list  same  on  blackboard. 
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TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  VI  are: 


Indians 

kind 

Piba 

beat 

string 

log 

soft 

skins 

sticks 

grow 

sister 

knot 

four 

used 

wear 

six 

rattle 

sang 

five 

plenty 

Word  Recognition  Test  No.  VI.  (Workbook,  page  52.) 
Directions  for  giving  this  test  are  on  page  11  of  this  Manual. 


Sah-mee 

kind 

Indians 

sang 

soon 

Indians 

knot 

Piba 

drum 

soft 

plenty 

soft 

Moho 

Piba 

string 

sister 

cakes 

Sah-mee 

beat 

skins 

knot 

some 

home 

sticks 

gave 

best 

sang 

helped 

strings 

beat 

laugh 

soft 

heard 

skins 

used 

log 

six 

skins 

sticks 

grow 

Sah-mee 

clothes 

four 

many 

sang 

sister 

knock 

five 

log 

log 

soft 

know 

fine 

sister 

wear 

plenty 

knot 

fun 

used 

grow 

found 

holes 

sleep 

four 

plenty 

skins 

plenty 

soft 

five 

string 

soft 

rattle 

sing 

sang 

please 

six 

string 

sang 

corn 

flew 

Pages  63-74,  Mrs.  Red  Bird’s  Tail  Feather 
Part  I — Mrs.  Red  Bird’s  Tail  Feather,  pages  63-69. 

Part  II — Mr.  Frog  Helps,  pages  70-74. 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

63  feather  69  noise*  Pages  53-58 

64  hopped  70  

65  ears  71  

66  old*,  stuck,  picked  72  tie 

67  73  hangs* 

68  robber  74  


*The  starred  words  are  not  new  if  First  Reader  Level  Two  has  been  read. 
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READINESS  DEVELOPMENT 

This  is  an  imaginary  story  which  will  give  the  children  an  oppor- 
tunity to  guess  what  the  story  is  about.  “Have  you  ever  seen  a 
red  bird?  What  does  a red  bird  sing?  Why  do  we  call  them  red 
birds?  etc.” 

Page  64.  Allow  the  children  to  read  and  enjoy  the  pictures. 

As  they  read,  ask:  “What  is  dropping  from  Mrs. 
Red  Bird’s  tail?” 

Page  65.  Whom  did  Mrs.  Red  Bird  see  under  the  tree?  Do 
you  think  Mrs.  Rabbit  with  the  long  ears  wants 
that  feather? 

Pages  66  and  67.  What  is  Mrs.  Rabbit  doing  with  the 
feather?  Do  you  think  it  is  all  right  for  her  to 
take  the  feather?  Does  Mrs.  Red  Bird  look  happy 
or  cross  in  the  picture  on  page  67?  (Proceed 
through  the  story-  allowing  the  children  to  enjoy 
it.)  Discuss  the  ending  of  the  story  on  page  74. 
Do  you  like  the  ending?  Why? 

READING 

Page  64.  The  picture  shows  us  that  Mrs.  Red  Bird  lost  one 
of  her  tail  feathers.  This  paragraph  tells  what 
Mrs.  Red  Bird  did.  Read  it. 

Page  65.  Who  has  come  into  the  picture?  What  kind  of 
ears  does  Mrs.  Rabbit  have?  Read  the  page. 

Pages  66,  67.  What  did  Mrs.  Rabbit  do  with  the  feather? 

Read  the  part  that  tells.  Read  the  part  on 
page  67  that  proves  that  Mrs.  Red  Bird  was  sel- 
fish. Read  the  part  that  tells  what  Mrs.  Rabbit 
said. 

On  page  68  use  another  word  instead  of  robber  and  read  the 
sentence. 

The  slower  or  average  group  may  read  to  the  bottom  of  page  69, 
then  go  back  to  the  beginning  and  reread  the  story  for  full  enjoy- 
ment. This  is  an  excellent  story  for  dramatization. 

Pages  70-74.  Many  of  the  children  may  continue  reading 
the  second  part  of  the  story  “Mr.  Frog  Helps” 
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without  further  guidance.  Following  the  silent 
reading  there  should  be  an  oral  check  and  dis- 
cussion. The  ethical  values  brought  out  in  the 
ending  of  the  story  may  be  applied  to  the  chil- 
dren’s own  ideas  of  behavior. 

SUPPLEMENTARY  EXERCISES 

Workbook,  pages  53  to  58,  contains  exercises  in  finding  the  new 
words  of  the  story,  phrase  and  word  matching,  comprehension 
checks,  vocabulary  building,  word  analysis,  and  extra  reading 
practice. 

Word  Analysis.  Rhyming.  List  words  that  rhyme  with  hop, 
old,  tears.  Ask  the  children  to  underline  parts  that  are  alike,  and 
use  the  new  words  in  sentences. 

Little  words  in  big  words. 

hopped  picked  rattle  skins  tears 

Vocabulary  Building.  For  additional  practice  in  recognizing 
phonetic  parts  see  Workbook,  pages  57-58. 

Use  these  words  in  the  sentences  below: 


tie  store  fall 
I will  the  feather  to  your  tail. 

John’s  was  red. 


The  score  in  the  ball  game  was  a 

Mary  is  going  to  the  

Mr.  Squirrel  will  his  nuts  for  winter. 

John  was  afraid  he  would  ...A. 

In  the  , we  gather  leaves. 

Changing  y to  ies : 

A lady  went  into  the  house. 

Two  went  into  the  house. 

Mary  liked  her  Gingerbread  cooky. 

She  had  many  animal  

Mary  wanted  a puppy. 

Father  gave  her  two  for  her  birthday. 
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Opposites.  Draw  a line  from  the  words  in  the  first  column  to 
words  in  the  second  column  which  mean  just  the  opposite. 


noise 

young 

old 

wrong 

last 

open 

shut 

quiet 

right 

first 

Review  and  Maintenance.  List  words  beginning  with  st.  Add 
the  new  word  stuck. 

Make  a list  of  words  rhyming  with  pick,  hang. 

Adding  ed.  List  words  from  the  vocabulary,  adding  ed  to  make 
a new  word. 

pick,  help,  etc. 

The  Workbook  offers  valuable  suggestions  for  reviewing  the 
vocabulary  of  the  text. 

TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  VII 
are: 

feather  hopped  ears  old  stuck 

picked  robber  noise  tie  hangs 


Word  Recognition  Test  No.  VII.  (Workbook,  page  58.) 


feather 

father 

robber 

string 

hangs 

rattle 

hopped 

happy 

ears 

eyes 

old 

each 

are 

old 

eat 

one 

heard 

screamed 

picked 

stuck 

pretty 

rattle 

nest 

wear 

head 

plenty 

robber 

never 

tie 

hear 

picked 

hopped 

noise 

tail 

hopped 

please 

stuck 

nothing 

tree 

hangs 

Note:  “ Polly  Piggie’s  Curl,”  pages  13-24  in  The  Story  Road, 
Second  Reader  Level  Two,  may  be  read  with  ease  after  page  74 
of  the  Second  Reader  Level  One. 

This  is  a delightful  story  with  comparatively  few  new  words 
which  children  will  enjoy  because  of  the  humor,  suspense,  and 
climax. 
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TEACHER  SUGGESTIONS 
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PLANS  FOR  TEACHING  UNIT  III 

Pages  75-116,  RIDES 

GENERAL  READINESS  DEVELOPMENT 

The  pictures  on  pages  75,  76,  and  77  serve  as  language  back- 
ground preceding  the  train  story  on  page  78.  Discuss  the  stream- 
line train,  the  Flyer,  on  page  75. 

Lead  with  a discussion  of  trains  and  trips  the  children  may  have 
had.  Allow  time  for  the  children  to  enjoy  the  sound  words  pre- 
sented on  this  page.  Tell  the  words  to  the  children  in  connection 
with  ear  training  exercises. 

Pages  76  and  77.  The  questions  on  pages  76  and  77  should 
lead  into  plenty  of  discussion.  Allow  time  for 
the  children  to  tell  what  they  have  ridden  on, 
and  where  they  went. 

ENRICHMENT  ACTIVITIES 

The  pictures  on  these  pages  including  travel  by  train,  car,  air- 
plane, boat,  bus,  and  trailer  will  stimulate  much  conversation. 
Most  of  the  modes  of  travel  are  familiar  to  children  of  today.  If 
the  children  have  not  actually  ridden  in  these  conveyances,  they 
will  have  seen  many  of  them  and  will  be  anxious  to  relate  their 
experiences.  If  possible,  take  the  children  on  an  excursion  to  see 
a train,  or  go  to  an  airport  to  see  a plane,  or  to  a dock  to  see  a boat. 
Secure  advertising  from  travel  bureaus.  Encourage  the  children 
to  bring  in  pictures  and  books  on  travel.  Equip  the  library  table 
with  story  books  and  pictures  on  travel.  This  will  make  the 
activity  rich  in  meanings  and  information. 

The  following  activities  may  grow  out  of  this : 

1.  Finding  out  how  people  get  from  one  place  to  another 

2.  Finding  out  how  supplies  are  brought  to  the  community 

3.  Finding  out  how  messages  go  from  one  place  to  another 

4.  Observing  all  the  different  kinds  of  transportation 

5.  Looking  at  picture  books,  magazines,  and  folders 

6.  Planning  and  building  trains,  airplanes,  automobiles,  and 

trailers 

7.  Discussing  air-mail  service,  and,  if  possible,  visiting  an  air- 

mail port 
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LANGUAGE  AND  READING 

1.  Discussing  all  plans,  reports,  and  activities,  with  emphasis 

on  clear  expression 

2.  Compiling  reports  for  charts,  and  reading  of  same 

3.  Telling  stories  of  trips  taken  and  recording  the  most  inter- 

esting 

4.  Making  transportation  booklets  which  include  pictures  of 

various  means  of  travel 

5.  Writing  short  stories  about  these  pictures  for  further 

reading. 

Pages  78-100,  The  Little  Girl  Who  Waved  (A  True  Story) 
This  story  may  be  divided  into  parts  as  suggested : 

The  House  by  the  Railroad  Tracks,  pages  79-83 

Trigger  and  the  Train,  pages  84-88 

A Christmas  Wish,  pages  89-92 

Anne  and  Mother  Go  to  the  City,  pages  93-95 

The  Big  Store,  pages  96-98 

Back  Home,  pages  99-100 

The  slower  groups  may  be  able  to  read  only  one  section  during 
a reading  period.  The  average  group  will  read  two  or  three  sec- 
tions, while  the  faster  group  may  move  right  along  to  the  end  of 
the  story. 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

75  rumble-grumble-roar,  Pages  59-62 

ding-a-ling,  toot 

76  

77  

78  waved 

, 79  railroad,  tracks,  by* 

80  noon,  station,  stopped 

81  whistle,  yard,  engineer 

82  conductor,  waves 

83  blew* 

* The  starred  words  are  not  new  if  the  children  have  read  the  First  Reader  Level  Two. 
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READINESS  DEVELOPMENT 

It  is  recommended  that  all  groups  look  through  the  story  to 
page  83,  turning  back  to  read  before  going  on  to  page  84.  Page  83 
ends  the  first  episode. 

Tell  the  children  this  is  a true  story.  This  little  girl  lived  near 
the  railroad  tracks.  Every  day  she  waved  to  the  conductor  and 
the  engineer  and  every  day  they  waved  back  to  her.  Her  little 
dog,  Trigger,  was  always  with  her.  Possibly  some  of  the  children 
have  had  the  same  experience  and  would  like  to  share  it  with  the 
group.  Ask  the  children  such  questions  as:  “How  many  have 
seen  the  engineer  on  the  train?  What  does  he  do  on  the  train?  How 
many  have  seen  the  conductor?  What  does  he  do  on  the  train? 

The  children  should  be  helped  individually  by  the  teacher. 
Through  questioning  and  studying  the  pictures,  the  words  will 
come  naturally,  e.g.,  page  80:  “Tell  where  the  train  stopped  every 
day  at  noon.  Where  is  Anne  standing  in  the  picture  on  page  81? 
Where  is  Trigger?  Whom  do  you  see  on  the  train?  Whom  do  you 
see  in  the  picture  on  page  82?  How  can  you  tell  the  engineer  from 
the  conductor?  How  could  Anne  tell  the  train  was  coming?” 

READING 

Pages  78  to  83.  Read  the  title  of  the  story.  Tell  us  some 
good  train  stories  if  you  know  any.  Where 
was  the  house  located?  Can  you  see  any  rail- 
road tracks  from  your  window?  If  your  home  is 
near  the  railroad  tracks,  tell  about  it.  (Use 
the  phrase  “railroad  tracks”  often  in  the  con- 
versation.) 

Read  the  sentence  telling  us  the  names  of  the 
three  children.  Point  to  Billy  in  the  picture, 
to  Anne,  to  Mary,  to  Trigger.  Why  did  they 
like  to  hear  the  trains?  Read  the  part  that 
tells.  (Develop  the  words,  station,  am,  noon, 
through  questioning.  Place  sentences  on  the 
blackboard  using  these  words.  As,  “Where 
does  a train  usually  stop?”)  Use  another  word 
instead  of  station.  What  train  did  Anne  like 
best?  Why?  Read  the  part  that  tells. 

Proceed  in  this  manner  to  interpret  the  pictures. 
Guide  the  children  through  to  page  83. 
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Pages  84-88,  Trigger  and  the  Train 
READINESS  DEVELOPMENT 

_ The  following  is  a list  of  the  new  words  used  in  this  story,  and  the 
pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

84  jump*  87  watch  # Page  63 

85  wagged  88  city,' started 

86  

Pages  84  to  88.  Tell  what  you  see  in  the  picture  on  page  84. 

Do  you  think  Anne  is  afraid?  Why  do  you 
think  Trigger  is  running  away  from  Anne?  Does 
your  dog  like  to  hear  a train?  What  does  your 
dog  do?  What  sound  does  a train  make?  Did 
Trigger  stop  the  train?  Whom  do  you  see  in 
this  picture  on  page  86?  Where  are  they  stand- 
ing? Where  does  the  train  stop  in  your  city  or 
town?  Do  you  think  the  engineer  and  conductor 
are  friendly  to  Anne?  Why  did  they  like  to 
have  her  wave  to  them?  What  was  Anne’s  wish? 
If  you  ever  made  this  same  wish,  tell  about  it. 
Do  you  think  she  will  get  her  wish?  What 
pleased  Anne  very  much  on  page  88? 

READING 

Allow  the  children  to  read  the  pages  through  silently.  There 
are  no  words  on  these  pages  likely  to  give  difficulty.  The  children 
will  enjoy  reading  the  parts  they  like  the  best. 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  59  to  63,  offers  additional  reading  practice 
and  exercises  in  word  recognition  and  vocabulary  building  using 
the  vocabulary  used  on  pages  75  to  88  of  the  Second  Reader. 

Word  Analysis.  Rhyming  words.  List  the  words  that  rhyme 
with  noon,  yard.  Draw  a line  under  parts  that  look  alike.  Use 
the  words  in  sentences. 

Ear  Training.  Allow  the  children  to  repeat  the  following  sounds. 
Ask  the  children  to  add  to  this  list  any  sounds  they  hear  daily, 
rumble-grumble-roar  toot-toot 

ding-a-ling  whistle 
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Note  the  sounds  of  r,  gr,  d,  t,  wh. 

Call  attention  to  contrast  in  er  and  or  endings : 

conductor,  feather,  robber 

Compound  words.  List  all  the  compound  words  found  in  the 
vocabulary  of  the  text  up  to  this  lesson.  Add  the  new  word  rail- 
road. Ask  the  children  to  list  others. 

Vocabulary  Building.  Fill  the  blanks  in  these  sentences,  using 
words  from  this  list : 

postman  mailman  engineer  milkman  conductor 

An  runs  a train.  A brings  the  mail. 

A ..  takes  the  tickets.  A brings  the  milk. 

Review  and  Maintenance 

List  words  rhyming  with  wave,  track,  stop. 

Find  little  words  in  these  big  words : 

engineer  stopped  conductor 
Beginning  double  consonants  wh,  st,  gr. 

Pages  89-92,  A Christmas  Wish 
The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

89  91  send*,  Flyer  Pages  64-65 

90  rubber*  92  — 

READINESS  DEVELOPMENT 

“Whom  do  you  see  in  this  picture?  What  do  you  think  Jean, 
the  sister,  wanted  Santa  to  bring?  What  do  you  think  Billy 
wanted?  What  do  you  think  Anne  wanted?  Read  now  to  find 
out.  From  whom  did  Anne  receive  the  letter?  What  did  the 
engineer  say  in  the  letter?  Do  you  think  Anne  was  happy?  Did 
Anne  answer  the  letter  herself?” 

READING 

Pages  89  to  92.  Read  what  Father  said.  Why  did  Jean  ask 
for  a rubber  ball  for  Billy?  Read  the  page. 
Who  wrote  the  letter  to  Anne?  Read  the  letter 
to  the  class.  Read  Anne’s  letter  to  the  engineer 
on  page  92.  Who  wrote  the  letter  for  Anne? 

A.W.-4 
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The  children  might  compile  a letter  which  could  be  written  on 
the  board  telling  what  they  would  have  said  in  reply  to  the 
engineer. 

Pages  93-100,  Anne  and  Mother  Go  to  the  City 

The  following  are  the  new  words  and  materials  to  be  used  with 
this  story. 

New  Words  Workbook 

93  Pages  66-69 

94  clickety-click*,  clickety-clack* 

95  

96  show,  elevator 

97  money 

98  

99  bounced*,  world*,  biggest* 

100  

* The  starred  words  are  not  new  if  First  Reader  Level  Two  has  been  read. 

READINESS  DEVELOPMENT 

Introduce  and  discuss  the  pictures,  getting  ready  for  a trip  to 
the  city,  riding  on  a bus  and  train,  ways  the  children  travel  to  the 
nearest  city,  etc.  Suggested  questions  are: 

Pages  93  to  95.  Have  you  ever  been  to  the  city?  Did  you 
go  on  the  train?  Who  is  greeting  Anne  in  the 
picture  on  page  95?  What  do  you  think  Father 
gave  to  Anne?  Read  page  93. 

Give  plenty  of  time  to  discuss  these  pictures.  Allow  the  children 
to  tell  of  similar  experiences.  An  excellent  opportunity  is  afforded 
here  to  record  the  stories  the  children  tell  about  the  pictures. 
Write  these  stories  on  the  blackboard.  Many  of  the  new  words 
will  be  used  unconsciously  in  these  stories  which  the  children 
compile. 

The  following  samples  were  secured  in  classrooms : 

Anne  and  her  Mother  are  on  the  Anne  and  her  Mother  are  having 
train.  Anne  is  looking  out  the  dinner.  Mother  is  reading 

window.  She  wants  to  see  her  the  menu.  Anne  will  choose 

Daddy.  If  she  sees  him  she  what  she  wants  to  eat.  I am 

will  wave  to  him.  sure  she  will  have  some  milk. 


RIDES 


47 


Now  Anne  is  going  to  bed.  She 
is  going  to  sleep  in  the  berth. 
Mother  is  going  to  bed  soon, 
too.  In  the  morning  they 
will  be  in  the  city.  I wonder 
what  city  they  went  to  visit. 


Oh!  They  have  gotten  off  the 
train.  The  conductor  is  say- 
ing good-morning.  He  is 
happy  to  see  Anne.  She  and 
her  Mother  will  go  to  the  big 
stores  now. 


These  stories,  or  similar  ones  compiled  by  the  teacher,  serve  as 
excellent  extra  reading  for  the  slower  groups. 

Pages  96  and  97.  To  whom  are  Anne  and  her  mother  talking? 

Have  you  ridden  in  an  elevator?  How  can  this 
man  in  the  picture  help?  Has  Anne  any  money? 
Where  did  she  get  it?  What  do  you  think  she 
will  buy?  What  would  you  like  to  buy  if  you 
were  in  a toy  store? 

Page  98.  Look  at  the  pictures  on  page  98.  (Give  time  for 
original  language  work  here.) 

Pages  99  and  100.  Are  Jean  and  Billy  happy?  What  do 
you  think  Father  is  saying?  Would  you  have 
done  what  Anne  did  on  page  100? 

Different  “thank  you”  notes  might  be  compiled  and  written  on 
the  blackboard. 


READING 

After  the  readiness  development  the  children  should  be  allowed 
to  read  the  story  silently  as  preparation  for  discussion  of  content 
and  oral  reading  for  pleasure. 

ENRICHMENT  ACTIVITIES 

If  the  children  have  received  a letter  similar  to  Anne’s,  allow 
them  to  tell  about  it. 

This  may  lead  into  a discussion  on  letter  writing  and  mail, 
including  such  information  as  how  to  write  a simple  friendly  letter, 
how  letters  are  carried  from  place  to  place,  and  how  and  what  kind 
of  stamps  are  used. 

If  the  children  have  had  a trip,  they  might  like  to  tell  where 
they  went,  what  mode  of  transportation  they  used,  and  the  adven- 
ture of  spending  a night  on  a train. 

Anne’s  visit  to  the  store  may  stimulate  conversation  about 
similar  visits  the  children  may  have  had.  A study  of  the  modern 
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department  store  will  include  information  about  how  to  find  the 
right  department  in  a store  and  who  will  help  them. 

The  joy  that  came  to  a number  of  people  in  this  story  of  “The 
Little  Girl  Who  Waved”  should  be  emphasized. 

SUPPLEMENTARY  EXERCISES 
The  Workbook,  pages  64-69,  offers  valuable  suggestions  for  exer- 
cises in  word  analysis  and  vocabulary  building. 

Word  Analysis.  Ear  Training.  Call  attention  to  the  ending  or 
in  elevator  as  having  same  ending  as  in  conductor.  Insist  on 
proper  pronunciation  of  or  as  distinguished  from  the  er  endings. 

Allow  the  children  to  repeat  the  noise  of  the  train,  clickety-clack. 
Encourage  them  to  offer  sounds  that  will  rhyme  or  make  similar 
rhythmic  sounds. 

Visual  Discrimination.  Point  out  for  the  benefit  of  those  indi- 
viduals who  recall  words  largely  by  configuration,  the  double  letter 
words  in  the  text : 

stopped  wagged  rubber  hopped  robber 

Call  attention  to  similarities  and  difference  in  words  robber  and 
rubber. 

Adding  er  and  est.  Build  words  adding  er  and  est  to  the  follow- 
ing. These  words  are  taken  from  the  vocabulary  of  this  reader. 
Others  may  be  listed  as  well. 

wet,  wetter,  wettest  kind,  kinder,  kindest 

soft,  softer,  softest  old,  older,  oldest 

Beginning  double  consonants,  fl,  sh  from  the  words  flyer,  show. 

Vocabulary  Building.  Place  all  words  with  which  individual  chil- 
dren are  having  difficulties  in  new  meaningful  situations.  Gain  all 
new  words,  if  possible,  through  context  and  picture  clues. 

Synonyms.  Draw  a line  from  a word  in  the  first  column  to  a 
word  or  a phrase  in  the  second  column  that  means  the  same  thing: 


noon 

a man  who  takes  tickets  on  the  train 

station 

look 

engineer 

depot 

conductor 

ten  cents 

watch 

a man  who  runs  a train 

started 

began 

biggest 

twelve  o’clock 

money 

largest 
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Review  and  Maintenance.  Review  initial  consonants,  m,  b,  p. 
Use  Workbook,  pages  65,  66,  for  further  attention  to  ee,  ar,  sounds 
and  the  ick  and  ack  in  clickety-clack. 


TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  VIII 


are: 

by 

yard 

stopped 

watch 

shows 


noon 

station 

wagged 

started 

elevator 


railroad 

whistle 

blew 

rubber 

money 


waved 

engineer 

city 

biggest 

bounced 


track 

conductor 

jump 

send 

world 


Word  Recognition  Test  No.  VIII.  (Workbook,  page  69.) 


me 

noon 

station 

walked 

clack 

be 

money 

railroad 

went 

click 

by 

never 

rubber 

watch 

track 

on 

need 

right 

waved 

back 

your 

street 

waves 

elevator 

biggest 

yard 

started 

which 

conductor 

conductor 

you 

station 

whistle 

engineer 

coming 

yes 

stray 

wagged 

railroad 

rumble 

stopped 

waved 

show 

crying 

joke 

station 

wagged 

black 

city 

jumped 

stuck 

Trigger 

blew 

came 

jump 

store 

train 

bounced 

could 

yard 

which 

some 

ride 

bigger 

said 

watch 

started 

elevator 

biggest 

some 

wagged 

stopped 

railroad 

wiggle 

sending 

whistle 

station 

rubber 

walked 

send 

send 

conductor 

money 

track 

went 

shows 

engineer 

watch 

take 

world 

blew 

elevator 

many 

biggest 

waves 

blaek 

money 

flyer 

bounced 

wrote 

Pages  101-116,  The  Fire  in  the  Barn 
This  is  an  imaginative  story  which  the  children  will  enjoy.  It 
may  be  divided  into  parts  if  the  teacher  thinks  best. 

The  Fire  in  the  Barn,  pages  101-107 
Black  Pony  Helps  Mrs.  Kitty,  pages  108-116 
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The  ending  of  the  story  should  be  kept  secret,  if  possible. 

The  following  is  a list  of  the  new  words  in  this  story,  and  the 
pages  in  the  Workbook  where  practice  is  given. 


New  Words 


101  fire,  barn  109 

102  everything,  sleep*  110 

103  Lassie,  hay,  light  111 

104  must,  been,  wrong  112 

105  smoke,  sure,  turkeys*  113 

106  hurry,  gobble*  114 

107  comer,  burn  115 


108  Kitty,  cock-a-doodle-do*  116 


Workbooks 

any  Pages  70-79 

first 

splash 

lightning  bugs 
bigger*,  grew 
meeting 
ever 


READINESS  DEVELOPMENT 

Pages  101  to  111.  Allow  the  children  to  guess  whether  or  not 
there  was  a real  fire  in  the  barn,  how  it  started, 
etc.  Guide  the  reading  by  calling  attention  to 
the  pictures  and  tell  the  pupils  any  words  they 
do  not  know.  Remember  that  the  well  framed 
question  will  often  bring  the  words  of  the  text 
in  the  children’s  answers.  This  is  very  desir- 
able as  there  is  a definite  link  between  the 
spoken  and  written  symbol.  For  instance,  on 
page  102  the  word  everything  is  new.  If  the 
teacher  will  be  sure  this  word  is  used  in  her 
question  and  in  the  child’s  answer,  the  word 
will  register  unconsciously,  and  will  be  readily 
recognized  when  met  again.  Give  time  for  dis- 
cussion after  reading  to  the  bottom  of  page  111. 
Allow  the  children  to  guess  what  the  fire  was. 

Page  112.  Allow  free  conversation  about  this  page. 

Page  116.  This  page  affords  an  excellent  opportunity  for  dis- 
cussion. The  children’s  reactions  may  be  re- 
corded on  the  blackboard.  These  are  some 
pupil  statements  secured  in  classrooms : 


Black  Pony  thought  there  was  a fire  in  the  barn. 
Mr.  Turkey  just  strutted  around. 

Black  Pussy  was  glad  there  wasn’t  a real  fire. 
Lassie  was  glad  that  her  puppies  were  safe. 
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READING 

The  suggestions  made  for  teaching  the  stories  up  to  this  point 
may  be  applied  to  this  story.  Allow  the  children  to  read  this  story 
through  rapidly  and  enjoy  it. 

The  stopping  places  must  be  selected  carefully  so  that  the  sus- 
pense of  a dynamic  stopping  place  will  hold  the  pupil’s  interest 
until  the  next  reading  period. 

SUPPLEMENTARY  EXERCISES 

Workbook,  pages  70  to  78,  offers  suggestions  for  exercises  in 
word  analysis  and  vocabulary  building,  as  well  as  additional  read- 
ing practice  for  developing  comprehension. 

Word  Analysis.  Rhyming  words.  List  words  that  rhyme  with 
the  following : sleep,  hay,  grew. 

Workbook,  page  74,  gives  additional  practice  in  rhyming  words. 
Draw  a line  under  the  parts  that  look  alike.  Use  the  words  in 
sentences. 

Ear  Training.  Cock-a-doodle-do  and  other  barnyard  sounds. 

Call  attention  to  similarities  and  differences  in  form  in  words 
containing  double  letters : 

the  ss  in  Lassie  the  bb  in  gobble 

the  gg  in  bigger  the  tt  in  Kitty 

Compound  words.  To  the  list  of  compound  words  from  the 
vocabulary  on  the  board,  add  the  new  words:  everything,  light- 
ning bugs. 

Little  words  in  big  words.  (Workbook,  page  75.) 

everything  meeting  lightning  bugs 

Teach  beginning  double  consonants  sm,  sp.  List  words  using  them. 

Vocabulary  Building.  (Workbook,  pages  70-76.)  Fill  the 
blanks  using  words  from  the  list. 

must  been  splash  meeting  barn 

The  lightning  bugs  held  a 

The  meeting  was  held  in  the  

The  water  went  

Something  be  wrong. 

The  pony  has  not  here. 
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Review  and  Maintenance. 

Adding  er,  est  to  big. 

Adding  ing  to  build  words. 

Phonetic  parts,  ay;  oo  in  doodle;  ee  in  been,  meeting,  sleep. 
TESTS 

The  words  to  read  when  giving  Word  Recognition  Test  No.  IX  are : 


hay 

everything 

Lassie 

sleep 

been 

fire 

light 

sure 

burn 

wrong 

smoke 

must 

turkeys 

hurry 

gobble 

barn 

corner 

any 

first 

kitty 

flew 

splash 

lightning 

bugs 

bigger 

grew 

meeting 

ever 

bum 

rooster 

Word  Recognition  Test  No.  IX.  (Workbook,  pages  78  and  79.) 


five 

something 

Lassie 

asleep 

been 

light 

everything 

turkey 

sleep 

bum 

hay 

everywhere 

Kitty 

smoke 

barn 

night 

disappeared 

lambs 

fire 

black 

sure 

wrong 

sure 

been 

right 

fire 

right 

must 

burn 

wrong 

five 

light 

burn 

first 

smoke 

first 

night 

under 

fire 

smell 

chicks 

soon 

basket 

had 

threw 

corner 

must 

kitty 

hay 

turkey 

smoke 

sure 

turkeys 

have 

gobble 

sure 

burn 

rooster 

hurry 

hurry 

four 

click 

now 

from 

pony 

five 

could 

any 

five 

Lassie 

burn 

corner 

some 

first 

turkey 

barn 

clack 

are 

hurry 

kitty 

grew 

stuck 

looking 

bugs 

big 

flew 

sleep 

lightning 

burn 

bigger 

draw 

splash 

turkey 

barn 

biggest 

talk 

meeting 

rooster 

been 

began 

gobble 

many 

any 

but 

Kitty 

flew 

must 

every 

bugs 

turkey 

grew 

lightning 

ever 

barn 

rooster 

ground 

meeting 

never 

burn 

pony 
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Note:  Pages  25-62  in  The  Story  Road,  Second  Reader  Level 
Two,  may  be  read  at  this  point.  This  book  furnishes  the  children 
with  three  delightful  stories  which  they  will  enjoy.  The  stories 
have  been  written  with  plot,  suspense,  humor,  and  climax.  Few 
vocabulary  difficulties  will  be  encountered. 

TEACHER  SUGGESTIONS 
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PLANS  FOR  TEACHING  UNIT  IV 

Page  117-150,  WHAT  HAPPENED? 

GENERAL  READINESS  DEVELOPMENT 

What  time  of  the  year  do  you  think  it  is?  If  you  have  been 
out  in  the  woods  at  this  time  of  the  year,  tell  how  the  trees  look. 
What  color  are  the  leaves?  How  do  the  squirrels  get  ready  for 
winter?  Where  do  the  birds  go?  Name  all  the  things  in  the 
picture  that  tell  you  that  winter  is  coming.  (The  teacher  may 
list  them  on  the  blackboard.) 

Page  118.  Ask  the  children  questions  about  how  the  animals 
in  the  pictures  get  ready  for  winter?  The 
teacher  should  use  the  words  ready  and  winter 
often  in  the  discussion. 

Page  119.  Look  at  the  top  picture.  If  you  have  ever  seen 
a farmer  doing  what  the  farmer  is  doing  in  this 
picture,  tell  about  it.  If  you  have  ever  been  on 
a farm  or  live  on  a farm,  tell  all  you  can  about 
getting  ready  for  winter  on  the  farm. 

Now  look  at  the  picture  at  the  bottom  of  the 
page.  What  is  this  little  girl  doing?  What  is 
her  mother  canning?  Does  your  mother  can 
anything  for  your  winter  use?  Do  you  ever 
help?  Tell  about  it. 

Tell  the  children  about  how  animals  get  ready  for  winter  and  how 
they  change  their  coats,  how  birds  go  south,  how  squirrels  store 
nuts,  how  the  color  of  some  animals  change  to  protect  them,  and 
other  nature  lore. 

Page  120.  (Two  pictures  at  top  of  page.)  After  winter  is 
over,  what  season  comes  next?  What  time  of 
the  year  do  you  think  it  is?  What  tells  you? 
What  is  the  little  girl  planting?  How  is  she 
helping  the  beans  to  grow?  What  else  helps 
beans  to  grow?  Have  you  ever  planted  beans? 
Look  at  the  picture  at  the  bottom  of  the  page. 
Tell  about  the  growth  of  the  bean.  What 
kind  of  beans  are  they?  (It  may  be  possible 
to  bring  beans  to  school  and  plant  them  so  as 
to  watch  their  growth.) 
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Page  121.  Look  at  the  picture  at  the  top  of  this  page.  What 
color  are  the  bean  flowers?  Look  at  the  picture 
at  the  bottom  of  the  page.  Tell  what  the 
little  girl  is  doing  here.  What  will  she  do  with 
her  beans  when  she  gets  them  all  picked? 

Perhaps  the  children  would  like  to  plant  some  beans  in  a window 
box.  If  so  the  following  information  may  be  helpful. 

Growing  Lima  Beans  (Bush  Beans) 

For  a window  box,  select  dwarf  lima  bean  seeds  at  the  seed  store. 
About  May  first,  or  when  the  weather  is  warm  and  all  frost  has 
left  the  ground,  plant  the  seeds  in  a sandy  loam.  Push  each  seed 
down  into  the  soil  about  one  half  inch  and  set  them  about  six  inches 
apart.  (As  some  seeds  may  rot,  it  is  advisable  to  plant  extra  ones, 
and  then  thin  out  the  rows  after  the  seeds  have  sprouted.) 

Put  the  box  in  the  sun.  Water  between  the  rows,  not  on  the 
beans,  and  water  only  when  the  soil  gets  dry.  In  about  seven  days, 
seeds  will  begin  to  sprout,  and  in  about  thirty  days,  they  will 
blossom.  After  they  have  begun  to  sprout,  the  plants  may  be 
watered.  When  the  soil  is  dry,  loosen  (scuffle)  the  dirt  about  one 
half  inch  before  watering. 

If  Johnny  plants  his  window  box,  May  1,  he  should  have  lima 
beans  to  eat  about  July  1. 

Page  122.  The  following  story  may  be  read  or  told  to  the 
children.  It  will  give  them  an  excellent  back- 
ground for  discussion.  It  would  be  an  inter- 
esting experience  for  children  to  watch  the 
development  of  a butterfly  in  the  schoolroom. 

After  the  story  has  been  read  or  told  to  the  children  the  pictures 
on  page  122  will  convey  clearer  meanings. 

The  Cabbage  Butterfly 

I am  the  cabbage  butterfly.  See  how  beautiful  I am!  My  pale 
yellow  wings  are  large  and  strong.  They  carry  me  far  up  into  the 
air.  They  sail  on  the  wind.  They  make  me  dance  in  the  air. 
When  I wish  to  rest,  they  swing  me  slowly  down  to  the  cabbage 
plant. 

My  legs  do  not  have  to  be  very  strong  because  I hardly  ever  use 
them.  They  hold  me  up,  though,  when  I suck  nectar  from  flowers 
with  my  long  tongue.  My  tongue  is  coiled  like  a tiny  watch  spring 
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on  the  side  of  my  head.  Look  closely  and  you  will  see  it.  Isn’t 
that  a neat  way  to  carry  a long  sucking  tongue?  When  I eat,  I 
unroll  it  of  course. 

I was  not  always  a butterfly.  I have  had  three  other  lives.  In 
each  one  of  these  lives  I looked  very  different  from  a butterfly. 
Let  me  tell  you  the  story  of  my  strange  lives. 

First  of  all,  I was  a tiny  little  pale  yellow  egg  fastened  to  the 
underside  of  a cabbage  leaf.  Ah,  but  you  would  have  to  look  sharp 
to  find  me,  so  small  was  I then  in  the  early  spring.  I stayed  inside 
the  egg  for  about  a week,  growing  bigger  and  bigger,  until  one  day 
I hatched  out.  What  do  you  think  I was  then?  A tiny  green 
worm! 

As  a worm,  I had  a wonderful  time  eating  the  leaves  of  the 
cabbage  plant.  I ate  and  ate  and  ate.  I had  six  pairs  of  legs, 
twelve  in  all,  to  carry  me  around  from  one  juicy  leaf  to  another, 
and  to  keep  me  from  falling  off.  From  the  first  minute  I hatched 
out  of  the  egg  I began  to  eat  and  to  grow.  I had  a really  mar- 
vellous mouth,  very  big  for  so  little  a worm.  I even  had  sharp 
things  in  it,  like  teeth,  for  cutting  the  leaves.  They  were  very 
sharp.  Soon,  great  big  holes  could  be  seen  in  the  cabbage  leaves. 
Yum!  Yum!  they  tasted  so  good!  I ate  and  grew  and  ate  and 
grew  for  two  weeks,  until  I was  quite  a large  green  worm.  Then  I 
decided  I had  been  a worm  long  enough.  It  was  time  to  change  into 
something  else. 

I wanted  to  rest  for  awhile  without  eating  at  all.  So,  I hung 
to  a cabbage  leaf,  very  still,  and  let  my  skin  have  a chance  to  dry 
up  and  fall  off.  I knew  that  was  the  thing  to  do.  If  you  had 
seen  me  then,  you  would  have  seen  only  a little  long  bundle,  hang- 
ing there  and  not  moving  at  all.  I was  just  resting  and  sleeping 
and  getting  ready  to  be  a butterfly  at  last.  People  called  me  a 
chrysalis  at  this  time.  “See  that  pretty  light  green  chrysalis,  hang- 
ing on  that  leaf!”  they  said. 

They  came  to  watch  me  every  day  for  about  two  weeks.  Then, 
a little  crack  appeared  down  my  back,  and  inside  the  little  long 
bundle,  something  began  to  move.  It  was  I,  who  had  been  an 
egg,  a worm,  and  a little  bundle.  I felt  that  I had  grown  into  some- 
thing bigger  and  more  beautiful. 

I pushed  myself  out  of  the  crack  in  the  chrysalis  bundle.  Out 
I came — a beautiful  white-and-yellow  winged  cabbage  butterfly! 
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My  legs  and  wings  felt  weak  at  first,  but  soon  the  sun  made  them 
feel  stronger.  Away  I flew,  high  into  the  air. 

Page  123.  The  following  story  may  be  read  or  told  to  the 
children.  It  will  serve  to  furnish  the  children 
with  a background  of  information  which  can  be 
applied  to  the  pictures. 

The  Polliwog 

A little  fat  polliwog  was  half-way  out  of  the  egg.  He  wiggled 
and  twisted  in  the  pool,  trying  to  free  himself.  All  around  him 
were  frog  eggs.  They  floated  in  great  green  masses  near  the  top 
of  the  water.  There  were  many  polliwogs,  too,  swimming  around 
him,  and  sometimes  bumping  into  him.  The  eggs  had  been  in 
the  water  ever  since  the  ice  thawed  out  in  the  spring,  hundreds  and 
hundreds  of  them.  Yes,  thousands  of  them,  for  one  small  frog  can 
lay  2,000  eggs  all  by  herself. 

Each  egg  was  small,  round,  and  light-colored.  A black  speck 
showed  on  each  one.  The  eggs  had  grown  and  grown,  and  now 
polliwogs  were  hatching  out  of  them. 

The  little  fat  polliwog  got  himself  free  at  last  and  swam  around. 
To  his  surprise,  things  began  to  grow  upon  him,  making  him  look 
different.  In  a few  days  he  had  some  gills  on  each  side,  through 
which  he  could  breathe.  He  had  a fine  tail  for  swimming,  too,  and 
could  speed  through  the  water  much  faster. 

Best  of  all,  though,  were  two  little  horns  or  beaks  around  his 
mouth.  “Ah,”  he  said  to  himself,  “just  watch  me  eat  now!” 

Sure  enough,  the  two  little  beaks  were  very  good  for  nipping  off 
the  green  things  floating  in  the  pool,  and  for  gobbling  up  mouth- 
fuls of  mud  that  had  tiny  bits  of  good  food  in  them.  “I  have  to 
eat  and  grow,”  said  the  little  polliwog.  “I  can’t  be  a polliwog  all 
my  life.  I’m  going  to  be  something  much  grander.” 

He  grew  and  grew.  After  a few  weeks  he  became  a fullgrown 
tadpole.  He  was  still  very  small,  but  fat  and  strong.  Then  it 
was  time  for  him  to  change. 

His  gills  and  tail  began  to  disappear  and  legs  began  to  grow. 
“Goodby,  gills  and  tail,”  said  the  little  tadpole,  “I  like  my  strong 
legs  much  better.” 

Soon  he  became  a small  green  frog,  with  lovely,  big  wide-open 
eyes  and  a very  large  mouth  for  so  little  a fellow.  He  had  a smooth, 
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moist  skin  with  lovely  spotted  colors.  Behind  his  eyes  were  smooth 
drumheads  that  were  his  ears.  He  could  hear  and  see  very  well 
indeed.  But  he  could  eat  best  of  all.  He  ate  and  ate.  He  liked 
worms,  flies,  mosquitoes,  and  other  little  insects  that  came  his  way. 

And  how  he  could  jump,  and  swim,  and  dive ! He  certainly  was 
glad  that  he  no  longer  was  an  egg  or  a polliwog  or  a tadpole.  He 
loved  being  a frog. 

RELATED  ACTIVITIES 

Many  correlations  with  language  and  extra  reading  will  be  out- 
comes of  the  polliwog  and  bean  activities.  Charts  made  by  the 
children  will  record  their  plans  for  each  activity,  their  observations 
and  results. 

The  Bulletin  Board  will  carry  daily  news  of  their  activities. 
Room  booklets  and  calendars  are  interesting  ways  of  keeping 
records. 

Children  who  live  in  the  country  will  be  conversant  with  the 
pictures  on  page  124  and  have  similar  experiences  to  relate  about 
the  setting  of  a hen. 

The  discussion  may  stimulate  interest  in  the  actual  setting  of  a 
hen  at  school. 

In  the  event  of  this  interest,  the  following  suggestions  are  offered: 

1.  Make  plans  for  a nest  for  the  hen.  A box  with  wire  over 

the  top  is  suitable. 

2.  Bring  the  hen  and  fertile  eggs  to  school.  A number  of 

children  might  bring  eggs. 

3.  Mark  the  eggs  so  the  children  will  know  their  own. 

4.  Make  plans  for  feeding  and  watering  the  hen  daily. 

5.  Make  plans  for  letting  the  hen  off  the  eggs  at  the  same  time 

daily. 

6.  Plan  how  to  make  a coop  to  accommodate  the  hen  and 

little  chicks. 

7.  Discuss  plans  for  feeding  the  little  chicks. 

LANGUAGE  AND  READING 

Plans  may  be  discussed  and  recorded  at  the  beginning  of  the 
activity  in  sentences  given  by  the  children. 

Mary  is  going  to  bring  the  hen. 

Marjorie,  John,  and  Paul  want  to  bring  eggs. 

Lucy  will  feed  the  hen  each  day. 
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A Bulletin  Board  may  carry  news  items  about  “Our  Setting 
Hen/’  as: 

We  saw  Biddy  turn  her  eggs  over  today. 

She  did  not  like  to  have  us  look  at  her. 

The  calendar  may  be  marked  to  show  the  day  of  setting,  days 
of  hatching,  etc. 

A room  booklet  might  be  made  and  illustrated  which  would  carry 
the  complete  story  about  “Our  Setting  Hen.” 

Excellent  correlation  of  number  work  is  afforded  as  well: 

Making  calendars — marking  dates 
Counting  eggs 

Learning  number  of  eggs  in  a dozen 
Measuring  for  the  making  of  the  coop 
Counting  the  chickens  as  they  are  hatched 

The  following  is  a list  of  the  new  words  used  in  this  readiness 
section  and  the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

117  happened  Page  80 

118  ready,  winter 

119  

120  

121  

122  

123  

124  

SUPPLEMENTARY  EXERCISES 

The  new  words,  happened,  ready  and  winter  will  be  developed 
through  context  and  pictures. 

Identify  double  letters.  Call  attention  to  the  two  pp  in 

happened. 

Teach  the  sound  of  ea  in  ready,  gingerbread. 

Pages  125-136,  Fuzzy  Caterpillar’s  Secret 

This  is  an  informational  story  told  in  story  style  which  the 
children  will  enjoy.  The  story  may  be  divided  into  parts. 

Fuzzy  Caterpillar’s  Secret,  pages  125-131 
A Butterfly,  pages  132-136 
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READINESS  DEVELOPMENT 

Pages  125  to  131.  Allow  the  children  to  read  the  story  silently, 
commenting  on  pictures  as  they  read.  The 
teacher  may  make  suggestions  and  ask  questions 
which  will  call  for  the  repetition  of  the  exact 
words  of  the  text. 

Did  you  ever  have  a secret?  What  do  you  think 
Fuzzy’s  secret  was?  Do  you  think  Chatter-box 
is  a good  name  for  a squirrel?  Why?  How  did 
Fuzzy  get  ready  for  winter?  Where  do  you 
think  Fuzzy  is  now?  What  do  you  think 
Chatter-box  is  saying  to  Little  Rabbit?  Tell 
the  story  the  pictures  tell  you  on  this  page 
(Guide  the  reading  to  the  end  of  the  story.) 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 


New  Words 

Workbook 

125 

fuzzy*,  caterpillar,  secret* 

Pages  81-86 

126 

crawled,  along,  leaves* 

127 

each,  proudly 

128 

Chatter-box*,  fall,  nut* 

129 

130 

brown*,  gone 

131 

wings,  beautiful 

132 

133 

134 

butterfly,  spread* 

1 

135 

oak* 

136 

— 

* The  starred  words  are  not  new  if  First  Reader  Level  Two  has  been  read. 


READING 

Ask  questions  which  will  bring  out  the  meaning  of  the  words, 
crawled,  along.  Suggested  guidance  for  pages  126  to  128: 

“Read  the  first  sentence.  With  whom  did  Fuzzy  crawl?  De- 
scribe him.  How  far  did  he  crawl?  Do  you  know  why  he  wanted 
to  eat  green  leaves. and  grow?  Why  did  Little  Rabbit  say  he 
would  come  back  some  day?  Why  was  Fuzzy  proud?  Why  didn’t 
Chatter-box  stay?” 

A.W.-5 
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Page  129.  How  did  Fuzzy  make  his  house?  When  did 
Chatter-box  and  Little  Rabbit  come  back? 
(The  slower  groups  may  return  to  the  beginning 
of  the  story  at  the  close  of  this  episode,  page  131. 
The  faster  groups  may  read  to  the  end  of  the 
story.  Keep  the  ending  of  the  story  secret 
until  the  children  are  ready  to  read  it  so  as 
not  to  reveal  the  surprise.) 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  80-86,  offers  additional  reading  practice 
and  exercises  in  word  analysis  and  comprehension  using  the  vocab- 
ulary of  Unit  IV. 

Word  Analysis.  List  words  that  rhyme  with  the  following. 
Draw  a line  under  the  parts  that  look  alike,  and  use  in  meaningful 
sentences. 

down  fall 

Call  particular  attention  to  phonetic  part  all.  Teach  the  beginning 
consonant  pr  in  proudly. 

Little  Words  in  Big  Words..  Draw  a line  under  the  little 
words  in 

caterpillar  crawled  Chatter-box  butterfly 

Add  the  compound  words  to  the  blackboard  list.  Discuss  their 
parts.  Chatter-box  may  be  the  first  hyphenated  word  in  the  pupils’ 
experience.  Teach  the  name  hyphen  if  any  child  is  interested. 
Adding  ly  to  make  new  words  as: 

proud,  proudly  sad,  sadly  soft,  softly 
Similarities  and  differences  in  form.  Call  attention  to 
zz  in  Fuzzy 
11  in  caterpillar 
tt  in  Chatter  and  butter 

Compare  pronunciation  and  spelling  of  ending  ar  in  caterpillar 
with  or  in  conductor  and  er  in  rubber. 

Review  and  Maintenance.  Review  words  ending  in  y.  Add 
Fuzzy,  ready,  to  the  list. 

Beginning  consonant,  br.  Contrast  with  pr. 
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Ask  children  to  find  the  parts  that  sound  alike  in  each,  leaves, 
ears,  disappeared,  screamed.  (Workbook,  page  79.) 

What  word  in  the  last  lesson  had  the  same  sound  as  spread? 
(ready). 

TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  X are: 


ready 

Chatter-box 

crawled 

wings 


winter 

along 

fall 

beautiful 


happened 

leaves 

nuts 

proudly 


Word  Recognition  Test  No.  X. 


fuzzy  secret 

each  spread 

brown  gone 

butterfly  caterpillar 

I 

(Workbook,  page  86.) 


rabbit 

wiggled 

happy 

funny 

secret 

robin 

winter 

himself 

fuzzy 

sleep 

ready 

mouth 

happened 

plenty 

spread 

Chatter-box 

along 

world 

ever 

proudly 

caterpillar 

around 

leaves 

every 

pretty 

crawled 

about 

brown 

each 

spread 

crawled 

show 

not 

brown 

going 

Chatter-box 

fuzzy 

nuts 

yellow 

gone 

caterpillar 

fall 

must 

black 

gave 

winter 

butterfly 

proudly 

wings 

could 

wants 

beautiful 

happened 

spread 

crawled 

wings 

caterpillar 

butterfly 

butterfly 

caterpillar 

Pages  137-142,  Over  in  the  Meadow 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 


137  meadow,  sand*  Pages  87-89 

138  brook,  fish 

139  

140  shore 

141  hive 

142  crow,  caw 
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READING 

Allow  the  children  to  read  this  for  fun  and  enjoyment.  Tell 
them  any  words  they  do  not  know  so  as  not  to  break  the  rhythm. 
The  pictures  and  words  should  be  associated  first. 

Correlate  number  work  by  such  questions  as,  “How  many  fish 
are  in  the  brook?  How  many  baby  fish  are  there?  . How  many 
baby  birds  are  there?  etc.”  Allow  a good  reader  to  read  this  to 
the  children  in  order  that  all  may  enjoy  the  swing  and  rhythm. 

This  is  an  excellent  selection  for  oral  reading.  Allow  the  chil- 
dren to  read  it  aloud  to  some  other  group  or  to  visitors. 

ENRICHMENT  ACTIVITIES 

Listening  to  rhymes,  couplets,  poems,  and  stories  about  birds, 
insects,  and  animals 

Composing  rhymes  for  the  teacher  to  write  on  charts  or  the  black- 
board 

Looking  at  pictures  and  picture  books  and  telling  about  them 
Making  drawings  similar  to  drawings  in  book  to  illustrate  original 
couplets  and  poems 

Making  bird  and  flower  booklets 

Learning  songs  related  to  the  activities  already  mentioned 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  87  to  89,  may  be  used  to  provide  additional 
exercises  for  word  analysis,  reading  comprehension,  and  vocabulary 
building. 

Word  analysis. 

_ Finding  familiar  elements  in  new  words : 

crow  brook 

meadow  sand 

List  words  that  rhyme  with  caw.  Attention  to  aw  sound, 
crawled,  saw,  are  known  words 

Vocabulary  Building. 

Finishing  rhymes.  Place  first  sentence  on  board  and  ask  chil- 
dren to  supply  rhyming  words : 

Four  little  fishes  swimming  in  a brook 
Mother  fish  said,  “Oh  ! Oh  !” 
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Review  and  Maintenance.  List  all  known  words  beginning  with 
the  double  consonants  sh,  sp,  sm. 

Pages  143-150,  The  Useful  Tree  and  the  Brook 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

READINESS  DEVELOPMENT 

New  Words  Workbook 

143  useful  147  branches  Pages  90-96 

144  because  148  

145  chug-a-rug*  149  — 

146  150  always 

This  is  another  informational  story  written  in  story  style.  Allow 
the  children  to  look  at  page  143  and  tell  why  they  think  the  tree 
was  useful.  “Name  the  ways  in  which  a tree  can  be  useful.  How 
can  a brook  be  useful?  What  kind  of.  tree  is  this?” 

As  the  children  read  the  story  through  silently,  ask  questions 
which  will  develop  the  new  words. 

READING 

Pages  144  to  150.  Allow  the  children  to  read  the  story 
through  with  no  interruptions.  They  may  enjoy 
reading  it  or  parts  of  it  to  some  other  class  or  to 
some  other  group  of  children. 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  90  to  96,  may  be  used  with  this  Unit.  The 
exercises  for  word  analysis  and  reading  comprehension  on  pages  93 
to  96  review  the  vocabulary  and  concepts  of  the  reader  to  this 
point. 

Ear  Training.  List  the  imitative  sound  words  throughout  the 
stories.  Encourage  the  children  to  use  them  in  sentences. 

The  old  frog  said,  “ Chug-a-rug.” 

The  train  went  “clickety-claek.” 

Mr.  Rooster  said,  “Cock-a-doodle-do.” 

“Sh — sh!”  said  Father. 

He  knew  the  train  was  coming. 

He  heard  it  rumble-grumble-roar. 

Then  it  said,  ‘ ‘ Toot ! Toot ! ” 
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Compound  words : useful — add  to  list. 

Plurals — adding  es,  branches.  List  others.  Use  the  words  in 
sentences. 

Review.  See  Workbook,  page  95,  for  review  of  words  ending 
with  er  and  est. 


TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  XI 
are: 


meadow  sand 

hive  crow 

always  caw 


brook 

branches 

chug-a-rug 


fish  shore 

useful  because 

swim  oak 


Word  Recognition  Test  No.  XI.  (Workbook,  page  92.) 


meeting 

swim 

blue 

from 

stone 

meadow 

shore 

brook 

four 

shore 

brook 

send 

book 

five 

brook 

mother 

sand 

back 

fish 

meadow 

fish 

know 

branches 

butterfly 

butterfly 

five 

crow 

because 

beautiful 

because 

hive 

oak 

brook 

careful 

beautiful 

nest 

over 

quack 

useful 

useful 

always 

came 

car 

duck 

oak 

ever 

caw 

meadow 

swim 

caw* 

every 

cheer 

ker-chug 

shore 

ate 

over 

crow 

chug-a-rug 

brook 

our 

Note:  “Eddie  Elephant  and  Jungleville,”  pages  63-90,  in  The 
Story  Road,  Second  Reader  Level  Two,  may  be  read  with  ease 
after  page  150  of  the  Second  Reader  Level  One. 
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TEACHER  SUGGESTIONS 


GOOD  TIME  STORIES 
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PLANS  FOR  TEACHING  UNIT  V 

Pages  151-181,  GOOD  TIME  STORIES 

Pages  161-162,  Jimmy’s  Birthday  Present 

Allow  the  children  to  read  this  story,  “ Jimmy’s  Birthday  Pres- 
ent,” pages  151-162,  as  quickly  as  they  can.  There  are  very  few 
new  words.  Most  of  the  words  will  be  brought  out  through  the  pic- 
tures as  they  read.  Some  of  the  children  may  have  had  an  experience 
similar  to  Jimmy’s.  If  the  ending  of  the  story  can  be  kept  a secret 
until  the  children  read  up  to  page  161,  they  will  enjoy  the  surprise  on 
page  162.  Before  turning  to  page  162  where  the  surprise  is  revealed, 
allow  the  children  to  guess  the  surprise.  Record  these  guesses  on 
the  blackboard.  Page.  162  will  afford  much  conversation  connect- 
ing the  children’s  own  experiences  with  those  of  Jimmy  and  Anne. 

The  following  is  a list  of  the  new  words  used  in  this  story,  and 
the  pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 


151 

stories 

157  bicycle,  bell 

152 

Jimmy,  present 

158  

153 

thing 

159  

154 

better,  than* 

160  

155 

radio 

161  

156 

162  

Allow  the  children  to  choose  the  pages  they  want  to  read,  and 
ask  them  to  read  orally  to  the  class. 

SUPPLEMENTARY  EXERCISES 
The  Workbook,  pages  97  to  100,  should  be  used  for  extra  reading 
practice,  for  training  in  word  analysis,  and  checking  the  pupils’ 
comprehension  of  story  ideas. 

Vocabulary  Building.  Fill  the  blanks,  using  the  words  listed: 
stories  thing  radio  bicycle  present 

Jimmy  liked  to  hear 

He  heard over  the 

His  father  gave  him  a 

It  was  a shiny  new 

It  was  just  the  he  wanted. 
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Review  and  Maintenance.  Review  plurals — change  of  y to  ies: 
stories,  Brownies,  cookies,  etc. 

Call  the  pupils*  attention  to  words  forming  plurals  by  adding  s,  es ; 
sometimes  they  change  y to  i and  add  es : 

branch,  branches 
cooky,  cookies 
story,  stories 
present,  presents 

Review  double  consonant  blend  th  in  than,  thing,  then.  Empha- 
size the  difference  between  than  and  then.  Use  in  sentences. 

Pages  163-169,  The  Turkey  from  the  Woods 
(To  be  read  at  Thanksgiving  time) 

The  following  is  a list  of  the  new  words  in  this  story,  and  the 
pages  in  the  Workbook  where  practice  is  given. 

New  Words  Workbook 

163  Bantam*,  grasshoppers*,  sorry  Pages  101-106 

164  fat,  wise,  Thanksgiving 

165  waddle*,  farmer 

166  

167  goose 

168  

169  

READINESS  DEVELOPMENT 

Have  the  children  precede  the  silent  reading  of  the  story  by 
paying  particular  attention  to  the  pictures  in  response  to  such 
questions  as: 

Page  163.  What  time  of  year  is  it?  Did  you  ever  see  a wild 
turkey?  Where  do  wild  turkeys  live?  This 
wild  turkey  visited  the  barnyard.  He  talked 
to  Mrs.  Bantam,  the  hen,  first.  (Follow  the 
pictures  through,  giving  the  children  an  oppor- 
tunity to  discuss  them — telling  what  Mr. 
Turkey  is  saying,  etc.  Ask  the  children  to 
read  until  they  come  to  a good  joke  on  someone. 
Let  them  tell  about  it.) 
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READING 

If  this  story  is  read  at  Thanksgiving  time,  some  of  the  children 
may  have  some  difficulty  with  words.  Allow  one  or  two  of  the 
best  readers  to  read  it  to  the  class. 

SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  101  to  106,  offers  valuable  suggestions  for 
exercises  in  word  analysis  and  checking  comprehension  of  the  story 
ideas. 

The  words  in  this  unit  will  be  arrived  at  through  context.  Place 
them  on  the  blackboard  in  new  situations. 

Compound  Words.  List  the  new  compound  words  grasshopper, 
Thanksgiving.  Review  others  and  add  to  the  list. 

Note  double  letters  dd  in  waddle,  ss  and  pp  in  grasshopper, 
and  rr  in  sorry. 

Vocabulary  Building.  Opposites.  Draw  a line  from  a word  in 
the  first  column  to  one  that  means  the  opposite  in  the  second 
column.  Add  to  the  list. 

fat  little 

big  thin 

better  worse 

Review  and  Maintenance.  Ask  the  children  who  need  such 
practice  to  find  familiar  elements  in  the  words  of  the  lesson. 

far,  Bantam,  goose,  farmer 

Recall  initial  consonants  by  finding  words  that  rhyme  with  fat: 
c at,  r at,  s at,  h at 

Pages  170-181,  The  Christmas  Hatchet 
(To  be  read  at  Christmas  time) 

This  story  divides  into  two  parts  and  it  may  be  read  in  two 
parts  if  the  teacher  thinks  best. 

The  Christmas  Hatchet,  pages  170-174 
Tom  and  His  Father,  pages  175-179 

Allow  the  children  to  read  the  story  through  for  enjoyment. 
Introduce  the  new  topic  with  questions  similar  to  the  following: 

Page  174.  Have  you  ever  written  a letter  to  Santa  Claus? 

What  did  you  ask  for?  As  you  read,  think 
whether  Jan  was  a selfish  or  an  unselfish  boy. 
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The  following  is  a list  of  the  new  words  in  the  first  part  of  this 
story,  and  the  pages  in  the  Workbook  where  practice  is  given. 
New  Words Workbook 

170  Jan,  ice,  hatchet  175  Pages  107-110 

171  almost,  cut  176  sh-sh*,  moon 

172  forget,  stocking*  177  — 

173  178  

174  outside  179  

180  

181  - 


Pages  175-179,  Tom  and  His  Father 
This  experience  of  fishing  in  the  ice  may  be  an  entirely  new  expe- 
rience to  the  children.  Tell  them  this  is  often  done,  and  describe  how 
it  is  done.  The  only  new  words  in  this  section  are  moon  and  sh-sh 
on  page  176.  Develop  these  through  the  pictures  and  through 
questioning.  The  unselfishness  displayed  by  Tom  should  be  dis- 
cussed. He  has  given  away  the  one  thing  he  loves  most— his  hatchet. 

Pages  178  and  179.  An  excellent  opportunity  is  afforded  here 
for  oral  language.  Allow  the  children  to  read 
the  sequence  pictures  and  tell  their  own  stories. 
Record  their  responses  on  charts  for  further 
reading. 

The  following  story  was  told  by  a group  of  children  in  one 
classroom: 


Tom  and  his  father  were  out 
fishing.  Tom  had  his  hatchet  with 
him.  He  used  it  to  cut  holes  in  the 
ice.  Father  fished  in  these  holes. 

When  night  came,  Father  and 
Tom  started  home.  The  moon 
was  bright,  so  they  could  see.  They 
saw  a little  house  in  the  distance. 

Tom  said,  “Oh,  look  father! 
Someone  lives  there.  Let  us  go 
over  closer  to  the  house.  I see 
something  hanging  on  the  door.” 

So  they  went  over  to  the  little 

house. 


They  saw  a little  stocking 
with  a letter  in  it.  Father  read 
the  letter.  It  was  written  to 
Santa  Claus. 

Father  said,  “A  little  boy 
lives  here,  and  he  wants  a hatchet 
for  Christmas.  He  wants  to  cut 
wood  for  his  grandmother.” 

Tom  looked  at  his  hatchet  a 
long  time.  It  was  the  one  thing 
in  the  world  he  liked  best. 
He  looked  at  it  for  a long  time, 
then  he  said,  “lam  going  to  give 
my  hatchet  to  the  little  boy. 
He  needs  it  more  than  I do.” 
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Before  Tom  put  the  hatchet 
into  Jan’s  stocking,  he  said, 
“ Father,  we  should  cut  some 
wood  for  them.” 

So  Father  and  Tom  went  back 
into  the  woods.  They  cut  an 
armful  of  wood  and  carried  it 
back  to  Jan’s  house.  They  put 
the  wood  under  Jan’s  stocking. 


Father  said,  “I  am  going  to 
give  this  little  boy  something, 
too.”  So  he  put  something  into 
Jan’s  stocking.  I wonder  what 
it  was. 

Tom  put  his  hatchet  into  the 
stocking. 

Father  said,  “Come,  Tom,  let 
us  go  now.” 

I am  sure  they  were  very 
happy. 


Pages  180-181,  The  Next  Morning 
Allow  the  children  to  read  and  enjoy  the  ending  of  the  story. 


SUPPLEMENTARY  EXERCISES 

The  Workbook,  pages  107  to  109,  offers  many  helpful  suggestions 
for  developing  word  analysis,  using  the  new  words  of  this  story. 

The  words  almost,  outside,  ice,  cut  may  give  some  difficulty  to 
individual  children.  Place  these  words  in  sentences  on  the  black- 
board. 

Vocabulary  Building.  Fill  the  blanks,  using  a word  from  those 
listed. 

almost  ice  cut  outside  hatchet 

Jan  went  to  ..... some  ice. 

He  used  his  Christmas  

It  was  Christmas  time  again. 

They  saw  a stocking  on  the  of  the  door. 

Call  attention  to  compound  words  forget,  outside.  List  others 
from  previous  stories.  (See  chart.) 

Study  the  phonetic  parts  found  in  the  words:  hatchet,  moon, 
sh-sh. 

Review  and  Maintenance.  (The  Workbook,  page  109,  provides 
a review  of  the  vocabulary  of  the  text.) 

Make  a list  of  oo  words  found  in  the  text.  Develop  rhymes 
from  them. 


74  SECOND  READER  LEVEL  ONE,  ALONG  THE  WAY 

Note  the  initial  consonant  in  January.  Recall  Judy  and  the 
exercise  in  an  earlier  lesson  of  finding  children’s  names  beginning 
with  J.  List  children’s  names  beginning  with  T and  D,  K,  or  Y. 

TEST 

The  words  to  read  when  giving  Word  Recognition  Test  No.  XII 
are: 
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bell 

fat 

sorry 

wise 

farmer 

goose 
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almost 

stockings 

outside 
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grasshopper 

cut 

stories 

forget 

Word  Recognition  Test  No.  XII.  (Workbook,  page  110.) 
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Bantam 

grandmother 
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WORD  ANALYSIS,  SECOND  READER  LEVEL  ONE, 
ALONG  THE  WAY 

Provision  is  made  throughout  this  Second  Reader  Manual  to 
teach  a phonetic  element  when  and  where  it  arises  in  a particular 
unfamiliar  word.  Phonetic  analysis  is  taught  not  as  an  accom- 
paniment to  reading,  but  as  an  instrument  to  be  used  by  individual 
children  when  attacking  unknown  words.  Techniques  herein  pre- 
sented are  to  be  used  when  children  have  failed  to  get  words  through 
context  or  picture' clues.  All  exercises  are  based  upon  the  vocabulary 
of  the  text.  No  single  device  can  be  sufficient  for  all  individuals. 
One  child  may  attack  an  unfamiliar  word  in  one  manner  while 
some  other  child  may  use  an  entirely  different  attack. 

The  Workbook  is  recommended  as  an  instrument  for  a more 
complete  program  of  word  analysis  and  vocabulary  building. 

The  following  phonetic  elements,  because  of  their  frequent 
occurrence  in  the  basic  vocabulary,  are  suggested  in  this  Manual 
for  the  work  of  the  second  year.  (This  list  does  not  include  the 
phonetic  parts  presented  in  the  Workbook.) 

1.  Initial  consonant  sounds  reviewed 

2.  Attention  to  long  and  short  sounds  of  vowels 

3.  Beginning  sounds — double  consonants — introduced : wh,  th, 

ch,  scr,  gr,  fr,  tr,  br,  cr,  kn,  st,  str,  sk,  pi,  cl,  fl,  sh,  sm, 

sp,  pr 

4.  Phonetic  elements:  er,  ee,  ea,  ow,  ending  y,  an,  oa,  ou  in 

mouth,  ay,  at,  old,  op,  ear,  or,  er,  oo,  ar,  ea  in  ready,  all,  aw 

5.  Endings:  ing,  y,  ed,  er,  est,  ly 

6.  Forming  plurals — adding  s,  ies,  es 

Attention  has  been  given  to  the  following: 

1.  Words  with  more  than  one  concept,  as: 

John  has  a red  tie. 

I will  tie  a knot  in  the  string. 

The  game  ended  in  a tie; 

2.  Unusual  appearance  of  words,  as: 

The  double  pp  in  disappeared. 

The  hyphen  in  Chatter-box. 

The  capital  letter. 
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3.  Ear  training  and  rhyming. 

4.  Phonetic  elements  spelled  alike  but  not  pronounced  alike 

in  different  words,  as : 

ea  in  ready,  spread,  and  leaves,  each. 

5.  Little  words  in  big  words,  as : 

another  disappeared  stopped  railroad 

an  other  disappear  stop  rail  road 

6.  Words  with  synonymous  or  opposite  meanings,  as: 

soft  hard  postman  mailman 

7.  Compound  words,  as : 

grasshopper,  railroad,  everything 

For  the  teacher’s  convenience,  the  particular  elements  intro- 
duced for  the  First  Year  are  listed  below: 

Initial  consonants:  s,  c,  r,  b,  m,  h,  p,  1,  w,  f,  g,  n,  t,  d,  j,  k,  y 
Double  consonant  beginnings:  wh,  th 
Forming  plurals  by  adding  s 
Endings:  ing,  ed 
Attention  is  given  to : 

Finding  little  words  in  big  words  as: 
animal  Saturday 

an  day 

Compound  words  as: 

postman  something 
Synonyms  and  opposites  as: 

glad — happy  best — worst 

Capitals  and  small  letters 
Ear  training  and  rhymes 


laughed 

laugh 

tiptoe 
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EASY  GROWTH  IN  READING 

SECOND  READER  LEVEL  TWO, 
THE  STORY  ROAD 


INTRODUCTION 

The  stories  in  this  Second  Reader  Level  Two,  The  Story  Road, 

are  animal  stories  which  have  never  occurred  in  any  other  reader. 
They  will  be  of  interest  to  children  because  each  story  has  a plot 
with  the  appealing  qualities  of  humor,  suspense,  surprise,  climax, 
action,  and  a satisfying  or  stimulating  ending. 

The  pictures  have  been  planned  to  aid  in  language  development. 

It  is  the  desire  of  the  authors  that  the  stories  in  this  book,  Second 
Reader  Level  Two,  be  read  for  pleasure  and  fun.  The  books 
should  not  be  given  out  to  the  children  to  keep  in  their  desks  or  to 
take  home  until  the  entire  book  has  been  read. 

The  vocabulary  of  this  Second  Reader  Level  Two,  has  been  so 
carefully  controlled  that  this  book  may  be  read  with  ease  after 
Second  Reader  Level  One,  Along  the  Way,  or  concurrently  with  it. 

The  following  table  or  chart  shows  how  the  Second  Readers 
Levels  One  and  Two,  may  be  read  concurrently  without  vocabulary 
difficulties.  Each  story  is  written  so  that  it  may  be  read  with 
specific  units  in  the  Second  Reader  Level  One,  Along  the  Way. 
For  example,  the  stories  on  pages  1-12  in  Second  Reader  Level 
Two,  may  be  read  after  Unit  I in  Second  Reader  Level  One,  etc. 
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SECOND  HEADER  LEVEL  TWO,  THE  STORY  ROAD 

PLANS  FOR  TEACHING 

Pages  1-12,  Dudley  Duck  in  the  Well 


This  story,  “ Dudley  Duck  in  the  Well,”  when  read  after  the 
Second  Reader  Level  One,  Along  the  Way,  contains  the  following 
new  words : 

Page  1 Dudley,  well 
Page  2 join,  hot,  curb 
Page  3 knew 
Page  4 hurrah,  alone,  hurt 
Page  5 cool,  swam 

When  read  after  Unit  I in  the  Second  Reader  Level  One,  Along 
the  Way,  it  contains  the  following  new  words. 


Page  6 still,  none 
Page  . 7 snail 
Page  10  flies 
Page  11  bucket 


Page  1 Dudley,  well 
Page  2 join,  hot,  curb, 

wise,  barnyard,  always 
Page  3 knew,  proudly, 
along,  fall 

Page  4 hurrah,  alone,  hurt 
Page  5 cool,  swam, 
first 


Page  6 still,  none,  any 
Page  7 snail,  crawled 
Page  8 better 
Page  10  flies, 

plenty,  bugs,  fat 
Page  11  bucket, 

soft,  ready,  splash 


READINESS  DEVELOPMENT 


Encourage  discussion  and  conversation  about  ducks — where  they 
live,  what  they  do,  how  they  look,  etc.  The  teacher  may  develop 
the  vocabulary  of  the  story  in  natural  conversation.  The  main 
character  in  the  story,  Dudley  Duck,  should  be  brought  into  the 
discussion.  The  teacher  may  tell  the  children  that  he  was  a wise 
little  duck  who  did  interesting  things  that  they  will  see  and  read 
about  in  the  story,  “Dudley  Duck  in  the  Well.”  She  may  ask: 
“How  does  a duck  look  when  he  walks?  swims?  flies?  What  is 
a well?  Why  do  people  have  wells?  What  is  the  curb  of  a well? 
When  you  look  down  in  a well  what  do  you  see?  If  you  have 
never  looked  down  in  a well,  maybe  you  have  looked  into  a cistern 
and  can  tell  how  it  looked. 

“There  are  other  characters  in  this  story — several  ducks,  a snail, 
and  a frog.  Maybe  you  can  tell  us  something  about  a frog  or  a 
snail  you  have  seen.” 

Give  time  for  the  children  to  enjoy  looking  at  the  pictures  from 
page  1 to  12.  Encourage  comments  about  the  pictures. 
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Suggested  questions  for  stimulating  conversation  about  the 
pictures  follow : 

Page  1.  Where  are  these  ducks?  What  do  you  see  in  the 
picture?  Which  duck  do  you  think  is  Dudley? 

Page  2.  Where  is  Dudley  Duck  in  this  picture?  How  does 
he  look? 

Page  3.  What  is  he  doing  here?  What  danger  is  he  in? 

Page  4.  What  happened  to  him?  Where  is  he  going? 

Page  5.  Whom  did  he  find  in  the  well? 

Page  6.  What  do  you  think  he  is  saying  to  the  frog? 

Page  7.  Whom  besides  the  frog  has  Dudley  found  in  the  well? 
How  does  a snail  travel?  a frog?  a duck? 

Pages  8 and  9.  What  do  you  think  Dudley  asked  the  snail 
and  the  frog? 

Page  10.  What  is  the  old  frog  thinking  about?  What  does 
he  eat?  What  is  Dudley  thinking? 

Page  11.  What  are  they  doing  here?  What  are  they  going 
to  do? 


FIRST  READING 

The  first  reading  of  this  story  may  take  one  period,  but  if  the 
teacher  finds  it  desirable  to  use  more  than  one  reading  period,  she 
may  divide  it  thus:  pages  1-7  and  pages  8-12,  followed  by  a com- 
plete rereading  of  the  whole  story. 

Questions  for  guiding  the  reading  follow : 

Page  2.  Where  were  the  ducks?  What  kind  of  a day  was 
it?  What  did  Dudley  say  he  could  do? 

Page  3.  What  did  Dudley  do  to  show  off? 

Page  4.  What  happened  to  Dudley  while  he  was  on  the  curb 
of  the  well? 

Page  5.  Whom  did  he  find  down  in  the  well?  What  was  their 
conversation? 

Page  6.  What  did  Dudley  say  about  the  frog’s  secret? 

Page  7.  Whom,  beside  the  frog,  did  Dudley  see  in  the  well? 

How  did  the  snail  say  Dudley  could  get  out  of  the 
well?  Do  you  think  Dudley  was  worried  about 
getting  out? 
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For  children  having  difficulty,  supplementary  exercises  in  word 
recognition,  word  meanings,  and  phrasing  should  be  given  at  another 
period  before  they  continue  reading  the  story. 

Pages  8,  9,  and  10.  What  made  Dudley  think  he  should  get 
out  of  the  well?  Why  didn’t  Dudley  do  as  the 
snail  advised?  What  plan  did  he  use?  How  did 
he  coax  the  frog  to  tell  his  secret? 

Page  11.  How  did  Dudley  get  out?  Who  came  out  with 
him?  How  did  Dudley  tell  the  other  ducks  that 
he  had  returned  (come  back)  ? 

SECOND  READING 

A definite  purpose  should  be  set  for  the  rereading.  The  children 
may  read  to  find  answers  to  the  following  questions : 

1.  How  did  Dudley  show  he  was  a smart  duck  before  he  fell 

in  the  well  and  after  he  fell  in? 

2.  What  did  the  snail  tell  him  to  do? 

3.  How  did  he  get  the  old  frog  to  tell  him  his  secret? 

4.  What  was  the  frog’s  secret? 

ENRICHMENT  ACTIVITIES 

The  children  may  want  to  dramatize  this  story  and  make  up 
other  stories  in  which  Dudley  will  be  the  main  character. 

They  may  bring  toy  ducks  to  school  and  build  properties  such 
as  a well,  yard,  bucket,  for  use  in  playing  the  story. 

The  children’s  illustrations  may  be  placed  on  a roll  of  paper  to 
be  used  as  a movie. 

Pictures  of  Dudley  may  be  drawn  by  the  children  for  a frieze. 
Children  may  make  booklets  or  a large  book  of  comic  pictures 
about  Dudley  Duck.  They  would  enjoy  drawing  the  pictures  and 
making  up  the  stories  to  accompany  them. 

SUPPLEMENTARY  EXERCISES 

The  teacher  should  watch  the  children  for  such  errors  in  their 
reading  as  the  following : 

1.  Confusion. of  beginning  consonants  as:  this  for  his 

2.  Confusion  of  ending  consonants  as:  sent  for  send 

3.  Confusion  of  vowels  as:  run  for  ran 

4.  Reversals  as:  was  for  saw 

5.  Omission  of  a letter  sound  within  a word  as:  sing  for  swing 
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6.  Substitution  of  words  as:  the  for  and 

7.  Repetition  of  words  in  the  same  sentence  as:  She  ran  she 

ran  to  the  to  the  swing 

8.  Addition  or  insertion  of  a word  in  a sentence 

9.  Omission  of  a word  in  a sentence 

Developing  the  habit  of  looking  for  similarities  and  differences 
in  word  structure  should  be  continued  as  an  aid  to  recognition. 

All  children  do  not  need  the  same  phonetic  drill.  Some  children 
have  a natural  sense  for  sounds.  Other  children  have  none  at  all. 
So,  phonetic  help  should  be  individualized. 

The  words  of  this  story  that  may  need  attention  are  well,  hot, 
curb,  knew,  alone,  hurt,  cool,  swam,  still,  none,  snail,  flies,  bucket. 

For  individual  children  having  difficulty  in  getting  words,  the 
teacher  may  call  attention  to  the  following : 

Swam  expresses  the  past  for  swim. 

Knew  expresses  the  past  for  know. 

Joined  expresses  the  past  for  join. 

Little  Words  in  Big  Words 

none  snail  still 
one  nail  ill 

The  following  exercises  may  be  placed  on  the  blackboard  or 
hectographed : 

Word  Recognition.  Write  the  correct  word  in  each  blank. 

1.  Dudley  Duck  fell  into  the _. 


well 

bed 

table 

It  was  a 

. day. 

hot 

cold 

pretty 

Dudley  .. 

the  other  ducks. 

hurried  joined  ran 

4.  He  jumped  and  flew  to  the of  the  well. 

curb  rope  corner 

5.  He  said,  “I  I could  do  it.” 

knocked  wanted  knew 

6.  He  fell  into  the  well  but  he  was  not 

hot  hurt  hides 
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Word  Meaning.  Draw  a line  to  the  phrase  or  word  that  makes 
the  sentence  correct. 

wise  little  duck 
Dudley  Duck  was  a big  black  duck. 

sad  little  duck 

swam 

He  cried  around  in  the  cool  water, 
laughed 

table 

He  came  out  of  the  well  in  the  boat. 

bucket 

Comprehension 

Answer  the  following  questions: 

Who  said,  “I  can  jump  to  the  curb  of  the  well?”  

Who  said,  “That  is  my  secret.”  ... 

Who  said,  “Crawl  out,  crawl  out!”  .._A:. 

Who  said,  “You  are  still  in  the  well.”  

Find  a word  at  the  right  that  means  almost  the  same  as  the  word 
with  a line  under  it  in  the  sentences.  Write  the  word  or  words  on 
the  blank  line. 

hot  . 

1.  The  day  was 


cool  . 

2.  The  water  was  " pail 

warm 

bucket.  by  himself 

3.  Dudley  came  up  in  the  c.old 


alone 

4.  He  was  not  in  the  well. 


Have  the  children  give  other  words  with  similar  meanings. 
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Pages  13-24,  Polly  Piggie’s  Curl 

This  story,  “Polly  Piggie’s  Curl,”  when  read  after  the  Second 
Reader  Level  One,  Along  the  Way,  contains  the  following  new 
words : 

Page  13  Polly,  curl,  Piggie  Page  19  bone 

Page  14  ripe,  yum,  orchard  Page  23  forgot 

Page  18  mud 


When  read  after  Unit  II  in  the  Second  Reader  Level  One,  Along 
the  Way,  it  contains  the  following  new  words : 


Page  13  Polly,  curl,  Piggie 
Page  14  ripe,  yum,  orchard, 
farmer 
Page  15  picked 
Page  16  must 
Page  18  mud,  stick 


Page  19  bone,  sorry 
Page  20  kitty, 

happened 
Page  22  beautiful 
Page  23  forgot 
Page  24  Lassie 


READINESS  DEVELOPMENT 

A general  discussion  of  Experiences  at  the  farm  would  be  helpful 
in  building  a general  background.  Children  who  have  seen  pigs 
may  contribute  information  as  to  what  they  eat  and  how  they  look 
and  act.  Discussing  the  concepts  in  this  story,  that  orchards  may 
have  apple  trees  with  some  apples  on  the  ground,  that  pigs  want  to 
eat  apples,  that  pigs  have  curly  tails,  may  add  to  the  interest  of  this 
fanciful  story. 

The  children  will  enjoy  seeing  the  pictures  from  page  13  to  24. 
The  humor  of  the  story  and  the  fun  in  being  able  to  read  it  will 
hold  the  children’s  interest. 

The  teacher  may  stimulate  conversation  through  questions 
similar  to  the  following : 

Page  13.  Where  do  pigs  live?  What  other  animals  live  at 
the  farm?  Look  at  page  13,  and  you  may  see 
the  many  characters  in  this  story  and  Polly 
Piggie.  This  story  is  about  Polly  Piggie’s  Curl 
and  an  apple  party  in  the  orchard. 

Page  14.  What  do  you  think  the  pigs  are  looking  at?  Why 
do  pigs  like  apples? 

Page  15.  What  is  the  farmer  doing?  What  will  he  do  with 
the  apples  in  the  baskets? 

Page  16.  What  are  the  little  pigs  doing  here?  Why  are  they 
laughing? 
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Page  17.  Mother  Pig  is  talking  to  Polly?  What  do  you 
think  she  is  saying?  What  are  the  other  pigs 
doing? 

Page  18.  What  has  happened  to  Polly’s  tail? 

Page  19.  Frisk  saw  Polly  with  mud  on  her  tail.  What  do  you 
think  he  said? 

Page  20.  Who  else  came  by  to  see  Polly?  Black  Kitty  was 
sorry  for  Polly.  How  does  she  show  it? 

Page  22.  . How  does  Polly’s  tail  look  now? 

Pages  23  and  24.  What  is  happening  here?  How  does  Polly 
feel?  What  will  she  do  at  the  apple  party? 

READING 

This  story  contains  only  nine  new  words.  It  should  be  read 
with  ease  because  of  the  light  vocabulary  load  and  the  familiar 
concepts  already  used. 

The  story  may  be  read  in  two  reading  periods.  Then  there 
should  be  a review  reading  period  for  practice  and  fluency. 

Questions  for  guiding  the  reading  follow: 

Pages  14  and  15.  Why  were  Mother  Pig  and  her  little  piggies 
looking  at  the  apples  in  the  orchard?  Whom  did 
they  see?  What  did  they  hear? 

Pages  16  and  17.  What  made  the  pigs  laugh?  Why  was 
Polly  not  as  pretty  as  the  other  pigs?  What 
did  Mother  Pig  say  about  Polly’s  tail? 

Pages  18  and  19.  How  did  Mother  Pig  try  to  curl  Polly’s 
tail?  Who  saw  Polly?  How  do  you  know 
Frisk  was  sorry  for  Polly? 

Pages  20  and  21.  Who  came  by  and  saw  Polly?  How  did 
Black  Kitty  feel  about  Polly?  What  do  you 
think  Polly  wanted? 

For  children  having  difficulty,  supplementary  exercises  on  word 
recognition,  word  meanings,  and  phrasing  should  be  given  before 
continuing  the  reading  of  the  story. 

Page  22.  When  Mother  Pig  returned  to  Polly,  what  did  she 
do?  How  did  Polly’s  tail  look? 
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Pages  23  and  24.  What  did  the  little  pigs  say  about  Polly’s 
tail?  How  did  Polly  act?  Who  saw  Polly  going 
to  the  party?  What  did  they  say  to  her?  What 
did  Polly  say  to  them? 

ENRICHMENT  ACTIVITIES 

Children  may  enjoy  reading  other  stories  about  pigs  and  telling 
them  to  the  class. 

They  may  make  illustrations  of  this  story. 

SUPPLEMENTARY  EXERCISES 
For  children  having  difficulty,  these  words  may  need  attention: 

ripe,  orchard,  picked,  must,  mud,  stick,  bone,  sorry,  happened, 
forgot,  beautiful. 

The  teacher  may  call  attention  to  the  following  words  and  help 
children  to  see  some  similarities  and  differences: 

farm  farmer  ripe  ripen 

pick  picked  stick  trick — pick 

happen  happened  mud  must 

forget  forgot  bone  alone 

The  following  exercises  may  be  written  on  the  blackboard  or 
hectographed. 

Word  Recognition.  Find  the  words  that  tell  with  what  Polly’s 
tail  was  curled  and  how  the  apples  looked. 

Polly’s  Tail  Apples 

ripe 
red 
sun 
mud 
big 
stick 

Write  the  answers  to  the  following  questions  on  the  line. 

1.  Where  were  the  apple  trees?  In  the 

orchard  city  home 

2.  What  did  Frisk  give  Polly?  A 

stick  bone  book 

3.  How  did  Polly’s  tail  look  after  the  curl?  

proud  funny  beautiful 
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Vocabulary  Building. 

almost  the  same. 

farmer 

beautiful 

ripe 

sorry 


Draw  a line  to  the  words  that  mean 
ready  to  eat 

one  who  grows  things  to  eat 

pretty 

feel  sad 


Draw  a line  to  the  phrase  that 
The  farmer  was  picking 
Frisk  gave  Polly 
Polly  forgot 
Polly’s  tail  was 


completes  the  sentence, 
a bone. 

apples  in  the  orchard, 
not  curly 

the  stick  and  the  mud. 


Pages  25-42,  Tim  Chick  Sees  the  World 

This  story,  “Tim  Chick  Sees  the  World,”  when  read  after  the 

Second  Reader  Level  One,  Along  the  Way,  contains  the  following 
new  words: 


Page  25 

Tim 

Page  33 

neighbors,  field 

Page  26 

sitting,  once,  far 

Page  35 

hurried,  third 

Page  27 

brothers,  work,  angry 

Page  36 

excuse 

Page  28 

handkerchief 

Page  37 

winked 

Page  29 

through,  road,  fence 

Page  38 

owl,  pointed,  both 

Page  30 

Rusty-Rascal,  trouble,  mean 

Page  39 

behind 

Page  31 

quicWy 

Page  41 

told 

Page  32 

lily  pad,  float 

Page  42 

nice 

When  read  concurrently  with  Unit  III 

in  the  Second 

Level  Two,  it  contains  the  following  new  words : 

Page  25 

Tim 

Page  33 

neighbors,  field 

Page  26 

sitting,  once,  far 

Page  35 

hurried,  third 

Page  27 

brothers,  work,  angry 

Page  36 

excuse,  goose 

Page  28 

handkerchief,  because 

Page  37 

winked,  gone 

Page  29 

through,  road,  fence 

Page  38 

owl,  pointed,  both 

meadow,  wing,  been 

Page  39 

behind 

Page  30 

Rusty-Rascal,  trouble, 

Page  41 

told 

mean,  crow,  caw,  wrong 

Page  42 

nice,  useful 

Page  31 

quickly,  shone 

Page  32 

lily  pad,  float 

READINESS  DEVELOPMENT 

This  story  may  be  introduced  by  a discussion  of  its  many  familiar 
characters.  The  children  will  enjoy  seeing  the  title,  page  25,  and 
naming  the  characters  they  know  as  Dudley  Duck,  Mr.  Rooster, 
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Freddie  Frog,  etc.  The  teacher  may  tell  them  who  Rusty-Rascal, 
the  crow,  and  Mr.  Owl  are. 

The  story  may  be  adapted  to  the  ability  of  the  different  groups 
by  allowing  those  children  who  can,  to  read  the  entire  story.  For 
those  who  should  read  it  in  parts,  pages  25  to  32  would  make  one 
unit,  pages  33  to  36  another  unit,  and  pages  37  to  42  another  unit. 

Pages  25-32,  Tim  Chick  Sees  the  World 

The  children  should  be  encouraged  to  enjoy  the  pictures,  discuss 
them,  and  get  the  -thread  of  the  story  from  them. 

Suggested  questions  follow: 

Pages  26  and  27.  How  is  Tim  Chick  dressed?  What  do 
you  think  Tim  Chick  is  saying  to  Mother  Hen? 
When  his  mother  told  him  he  could  not  go  to 
see  the  world,  what  did  he  do?  Where  is  he 
sitting?  What  do  you  do  when  your  mother 
tells  you  you  cannot  go  to  some  place? 

Pages  28  and  29.  What  did  Tim  do?  Where  are  his  brothers 
and  sisters? 

Pages  30  and  31.  Who  saw  Tim  running  away?  What  kind 
of  trouble  do  you  think  Tim  will  get  into? 

Page  32.  What  has  Tim  done?  Who  is  watching  Tim  float 
on  the  lily  pad?  What  happened  to  his  clothes? 

READING 

The  children  should  be  given  an  opportunity  to  read  the  story 
from  page  25  to  32.  (If  the  discussion  of  the  pictures  takes  too 
long,  the  reading  should  come  at  another  period.) 

Questions  for  guiding  the  reading  follow : 

Page  26.  What  was  Tim’s  father  doing?  How  had  Tim 
dressed  himself?  What  did  he  tell  his  mother 
he  wanted  to  do? 

Page  27.  What  did  Mother  Hen  tell  Tim  he  could  not  do? 

Why?  How  did  Tim  feel  then?  What  did  he 
plan  to  do? 

Pages  28  and  29.  What  did  Tim’s  brothers  and  sisters  say  to 
Tim?  How  did  Tim  get  away  without  anyone 
seeing  him?  Why  did  Tim  run  away?  Where 
did  he  go?  Who  saw  Tim  and  waved?  How 
did  Tim  feel  now? 
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Pages  30  and  31.  Who  saw  everything  and  knew  everything? 

What  did  he  know  about  Tim?  What  did  Tim 
do  when  he  saw  something  blue? 

Page  32.  What  mistake  did  Tim  make  when  he  saw  the 
lily  pad?  What  happened  to  him  and  his 
clothes? 

Pages  33-36,  Where  Is  Tim? 

READINESS  DEVELOPMENT 

Page  33.  Where  had  Tim  gone?  Why  had  no  one  in  his 
family  seen  him  leave?  What  will  Father 
Rooster  do?  How  can  he  call  a meeting?  Whom 
will  he  call? 

Pages  34  and  35.  Father  Rooster  is  doing  something  here. 

What  do  you  think  he  is  doing?  Whom  do  you 
see  coming  to  his  meeting? 

Page  36.  At  whom  is  Father  Rooster  crowing?  Why? 

READING 

Questions  for  guiding  the  reading  follow : 

Page  33.  How  did  Mother  Hen  and  Father  Rooster  find  out 
Tim  was  gone?  Whom  did  they  ask  about  Tim? 
What  did  Father  Rooster  do  to  try  to  find  some- 
one who  had  seen  Tim? 

Pages  34  and  35.  Who  is  going  to  Father  Rooster’s  meeting? 

How  did  he  call  a meeting  of  the  barnyard 
neighbors?  7 

Page  36.  Who  was  Tim’s  best  friend?  Who  was  not  welcome 
at  the  meeting?  What  did  Father  Rooster  say 
to  Freddie? 

Pages  37-42,  Looking  for  Tim 

READINESS  DEVELOPMENT 

Page  37.  Why  did  Father  Rooster  call  the  meeting  on  page 
34?  Who  came  to  it?  What  will  they  do?  Who 
is  looking  in  the  corn  field?  Rusty-Rascal,  the 
old  crow  knows  where  Tim  is,  but  what  will 
he  do? 
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Page  38.  Who  is  talking  to  Father  Rooster  here?  What 
will  he  do  to  help? 

Page  39.  Who  has  come  to  the  water?  Will  they  find  Tim 
on  the  lily  pad? 

Pages  40  and  41.  What  is  happening  here? 

Page  42.  How  did  Tim  get  back  to  shore  safely? 

READING 

Questions  for  guiding  the  reading  follow : 

Page  37.  What  did  the  neighbors  do  to  help?  Who  saw  them 
looking  but  would  not  help? 

Pages  38  and  39.  Who  helped  them  find  Tim?  How  did  he 
help?  Where  did  they  all  go  to  look  for  Tim? 

Pages  40  and  41.  When  they  saw  Tim,  how  did  he  look? 

When  he  saw  his  friends,  what  did  he  say?  Who 
was  swimming  around  in  the  water?  What  did 
Tim’s  friend  see  Freddie  doing?  Why  did 
Dudley  say  “Let  it  float?” 

Page  42.  How  did  Tim  get  to  shore?  How  did  Father 
Rooster  thank  Freddie?  Who  else  might  have 
saved  Tim,  but  didn’t?  What  do  you  think  Tim 
will  do  after  this? 

SECOND  READING 

Rereading  of  the  entire  story  should  come  as  a supplementary 
lesson. 

Children  may  read  to  dramatize,  to  select  the  part  they  like  best, 
or  to  answer  the  following  thought  questions : 

1.  What  happened  to  Tim  for  being  disobedient? 

2.  Which  character  was  mean  and  did  not  help? 

3.  Which  neighbors  looked?  Make  a list. 

4.  What  made  Father  Rooster  invite  Freddie  to  the  barnyard 

meeting? 

5.  Who  pointed  the  way  to  where  he  was? 

6.  How  was  a meeting  called? 

7.  What  might  have  happened  to  Tim  if  they  had  not  found 

him? 

S.R.-2 
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ENRICHMENT  ACTIVITIES 

Children  should  be  encouraged  to  illustrate  parts  of  the  story  as 
they  wish. 

The  illustrations  may  be  made  into  a movie  as  the  story  has 
interesting  characters  and  fast  movement. 

The  children  may  dramatize  the  story,  taking  the  parts  of  the 
characters  themselves,  or  they  may  plan  a dramatization  with 
characters  they  make  out  of  cardboard  with  tabs  for  standing 
attached  to  them.  The  teacher  may  list  on  the  blackboard  the 
things  needed  for  the  dramatization  as : 


Characters 

Properties  for  Three  Scenes 

Tim  Chick 

yard  at  Tim’s  home 

Freddie  Frog 

grass 

Rusty-Rascal 

trees 

Mr.  Owl 

blue  water 

Mother  Goose 

lily  pad 

Mrs.  Hen 

corn  field 

Mr.  Rooster 

Dudley  Duck 

Brothers  and  sisters  of  Tim 
Mrs.  Pig  and  little  pigs 

SUPPLEMENTARY  EXERCISES 

The  words  of  this  story  that  may  need  attention  are : sitting,  once, 
far,  work,  angry,  through,  road,  fence,  trouble,  mean,  quickly,  float, 
field,  hurried,  third,  excuse,  winked,  owl,  pointed,  both,  behind, 
told,  nice. 

Exercises  for  children  having  difficulty  should  be  used. 

The  teacher  may  call  attention  to  the  following  similarities  and 
differences  in  word  forms : 


one 

told 

quickly 

sit 

float 

once 

old 

quick 

sitting 

boat 

wink 

point 

behind 

use 

winked 

pointed 

because 

useful 

field 

hand 

gone 

wing 

float 

fence 

handkerchief 

wrong 

win 

THREE  LITTLE  MONKEYS 
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Word  Recognition.  Write  the  correct  word  in  the  blank. 

1.  Tim  was  very  — . 

anger  another  angry 

2.  Tim  was  going  — away. 

four  far  for 

3.  His  brothers  and  sisters  were  at . 

work  worked  working 

4.  He  went the  field. 

that  through  there 

5.  He  ran  down  the . 

rode  ride  road 

These  phrases  may  need  practice  in  different  situations : 
a mean  old  crow  both  eyes 

was  in  trouble  hurried  to  the  meeting 

down  to  the  shore  crowed  the  third  time 

Find  the  words  that  mean  almost  the  same  and  connect  them 
with  a line. 


road 

soon 

float 

drift 

quick 

beach 

once 

two 

shore 

path 

both 

one  time 

Pages  43-52,  Three  Little  Monkeys 
This  story,  “The  Three  Little  Monkeys,”  when  read  after  the 

Second  Reader  Level  One,  Along  the  Way,  contains  the  following 
new  words : 

Page  44  coconut,  banana  Page  47  swung 

Page  45  often,  swing,  second  Page  49  count 

Page  46  twenty,  more  Page  50  net  - 

When  read  after  Unit  III  in  the  Second  Reader  Level  One,  Along 
the  Way,  it  contains  the  following  new  words : 

Page  44  coconut,  banana  Page  46  twenty,  more,  grew 

winter,  ice  Page  47  swung 

Page  45  often,  swing,  second,  Page  49  count 

branches,  another  Page  50  net 

READINESS  DEVELOPMENT 

Children  will  enjoy  this  story,  especially  the  ending.  They 
should  have  an  opportunity  to  look  at  the  pictures  and  talk 
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about  them  before  reading.  Questions  for  stimulating  conversation 
follow : Where  do  monkeys  live?  What  do  they  eat?  What  do  they 
do  in  trees?  How  do  they  travel?  How  do  other  animals  travel? 

Page  43.  What  kind  of  trees  are  the  little  monkeys  in? 

Pages  44  and  45.  What  are  the  little  monkeys  doing?  How 
do  they  get  from  one  tree  to  another? 

Pages  46  and  47.  What  is  happening  to  the  elephant? 

Pages  48  and  49.  When  they  saw  the  bananas,  what  did  they 
do?  How  many  do  you  think  they  ate? 

Pages  50  and  51.  They  were  sleepy  after  eating  the  bananas, 
so  what  did  they  do?  Before  looking  at  page  52, 
the  children  may  predict  the  outcome  as  to  what 
the  monkeys  did  with  the  fishing  nets.  They 
will  enjoy  looking  at  page  52  to  see  what  the 
monkeys  really  did. 

FIRST  READING 

The  entire  story  may  be  read  following  the  readiness  develop- 
ment or  at  another  period.  Since  it  contains  only  seven  new  words, 
it  will  not  be  difficult. 

Questions  for  guiding  the  reading  follow : 

Pages  44  and  45.  How  do  these  little  monkeys  look?  Where 
did  these  monkeys  live?  What  kind  of  weather 
did  they  have?  What  kinds  of  trees  were  there? 
What  did  the  little  monkeys  do  together? 

Pages  46  and  47.  When  they  wanted  something  to  eat,  what 
did  they  say?  How  did  they  go  to  the  banana 
trees?  What  happened  when  they  stopped  in  a 
coconut  tree? 

Pages  48  and  49.  What  did  the  little  monkeys  do  when  they 
saw  the  banana  trees?  How  many  did  they  eat? 

Pages  5(1  to  52.  What  did  they  want  to  do  after  eating? 

What  did  they  do  with  the  fishing  net?  How  do 
they  look  to  you? 

SECOND  READING 

The  children  should  reread  for  a definite  purpose,  e.g.  to  answer 
specific  questions  in  a discussion  period  such  as : 

1.  Where  did  these  monkeys  live?  Be  ready  to  tell  three 
things  about  the  place  where  the  monkeys  lived. 


THREE  LITTLE  MONKEYS 


17 


2.  Find  three  things  the  monkeys  did  together. 

3.  Be  ready  to  tell  how  the  monkey,  the  snails,  the  boys  and 

girls  go  through  the  woods. 

4.  Which  little  monkey  said  he  could  eat  the  most  bananas? 

5.  Why  did  the  monkeys  not  count  the  bananas  they  ate? 

6.  Why  did  the  monkeys  get  the  nets? 

ENRICHMENT  ACTIVITIES 

Children  should  be  shown  other  stories  about  monkeys  for 
pleasure  reading. 

Children  may  make  a series  of  pictures  for  a booklet  on  monkeys. 
Children  may  visit  a zoo  or  pet  shop  where  they  will  enjoy 
seeing  monkeys. 

Counting  activities  or  games  using  twenty  to  twenty-six  would 
be  fun. 

SUPPLEMENTARY  EXERCISES 

The  words  that  may  need  attention  are:  often,  swing,  second, 
swung,  count,  net,  twenty,  ice,  more,  grew,  another. 

For  those  children  who  need  phonetic  help,  attention  should  be 
called  to  the  following: 

Similarities  and  differences  in  words : 

swing  another  grow  net  ice 

swung  other  grew  not  nice 

Words  with  synonymous  meanings : 

another  one  more  branches  limbs 

often  many  times 

Phrases  that  may  need  practice : 

swing  by  their  tails 
played  together 
forgot  to  count 
not  any  ice 

Writing  the  numbers  for : 

twenty  twenty-five  twenty-two  twenty-four 

20  25  22  24 


twenty,  twenty-one 
coconut  trees 
twenty-four  bananas 
never  winter  time 
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Comprehension  Exercises.  Choose  the  right  word. 

hot 

1.  The  little  monkey  lived  where  it  was  cold. 

cool 

summer 

2.  There  was  never  any  fall. 

winter 

bananas 

3.  The  little  monkey  ate  coconuts. 

candy 

coconut 

4.  They  forgot  to  count  the  bananas 

come 

Pages  53-62,  Wise  Mr.  Owl 

This  story,  “Wise  Mr.  Owl,”  when  read  after  the  Second  Reader 
Level  One,  Along  the  Way,  contains  the  following  new  words : 

Page  54  side,  Page  57  sharp,  bill 

woodpecker  Page  59  caught 

Page  55  cleaning  Page  61  shall,  or 

When  read  after  Unit  III  in  the  Second  Reader  Level  One,  Along 
the  Way,  it  contains  the  following  new  words : 

Page  54  side,  Page  57  sharp,  bill,  lightly 

woodpecker  Page  59  caught 

Page  55  cleaning  Page  61  shall,  or 

Page  56  moonlight 

READINESS  DEVELOPMENT 

A discussion  of  birds  and  their  habits  would  add  to  the  interest  of 
this  story.  The  children  may  tell  of  their  favorite  birds,  the  color  of 
different  birds,  their  songs,  their  nests,  and  other  observations. 

This  story  is  a fanciful  tale  of  birds  in  the  forest  or  woods. 

The  teacher  may  tell  the  children  that  Mr.  Woodpecker  was  going 
to  play  a joke  on  the  owl.  They  may  look  through  the  pictures,  and 
see  what  the  joke  was.  Time  should  be  given  for  free  discussion  of 
the  pictures,  the  jokes,  and  who  was  fooled. 

FIRST  READING 

The  children  will  be  able  to  read  this  story  with  ease  as  it  contains 
only  eight  new  words. 
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The  entire  story  may  be  read  at  one  period,  or  for  children  who 
have  difficulty,  it  may  be  divided.  Pages  53  to  58  may  be  read 
first — then  pages  59  to  62,  followed  by  a complete  rereading  for  a 
specific  purpose. 

Questions  for  guiding  the  reading  follow : 

Pages  54  and  55.  What  did  Mr.  Woodpecker  call  Mr.  Owl? 

When  do  owls  sleep?  When  do  other  birds 
sleep?  What  did  Mr.  Woodpecker  ask  the  other 
birds  to  come  and  see?  Where  was  Mr.  Owl? 
What  was  Chatter-box  doing? 

Pages  56  and  57.  What  did  the  birds  do  when  they  came  to 
see  the  joke  played?  What  was  Mr.  Wood- 
pecker’s joke? 

Pages  58  and  59.  What  did  Chatter-box  do?  What  do  you 
think  he  saw?  What  did  he  say  to  Mr.  Owl? 
Pages  60  and  61.  How  did  Mr.  Owl  turn  the  joke  on  Mr. 

Woodpecker?  What  did  Chatter-box  do  to  help? 
What  did  Mr.  Owl  ask  Mr.  Woodpecker? 

Page  62.  When  Chatter-box  opened  the  door  again,  what  did 
Mr.  Woodpecker  do?  What  did  the  birds  say? 

SECOND  READING 

The  purpose  of  this  rereading  is  to  answer  the  following  questions 
in  a general  discussion  or  sharing  period. 

1.  Who  started  out  to  play  a joke? 

2.  Who  came  to  see  it? 

3.  On  whom  was  the  joke  played? 

4.  How  was  the  joke  turned? 

Suggestions  for  silent  reading : 

1.  Be  ready  to  tell  what  Chatter-box  was  doing,  and  how  he 

helped  catch  Mr.  Woodpecker. 

2.  Be  ready  to  tell  what  Mr.  Woodpecker  promised  to  Mr.  Owl. 

ENRICHMENT  ACTIVITIES 

Children  may  make  bird  booklets  for  the  reading  table.  Some 
may  compose  poems,  songs,  or  stories  about  birds. 

The  teacher  may  take  the  children  on  an  excursion  to  see  birds  in 
the  woods,  or  to  a museum  of  natural  history  to  see  stuffed  birds. 

A bird  dance  with  costumes  would  be  fun. 
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SUPPLEMENTARY  EXERCISES 

The  following  words  may  need  attention : side,  shall,  or,  caught, 
sharp,  bill,  cleaning. 


Exercises  in  finding  similarities  and  differences  in  word  forms 
may  be  used  such  as : 

lightly  clean  bill  moonlight  side 

light  cleaning  will  moon  inside 


Words  of  opposite  meaning  as : 

moonlight 

clean 

caught 

outside 


daylight 
dirty 
got  away 
inside 


Word  Recognition  Exercises  such  as : 

1.  Chatter-box  was his  house. 

clean  cleaned  cleaning 

2.  Mr.  Woodpecker’s  tail  feathers  were 

cleaning  caught  clothes 


Pages  63-90,  Eddie  Elephant  and  Jungle ville 

This  story,  “ Eddie  Elephant  and  Jungle  ville,”  when  read  after 

the  Second  Reader  Level  One,  Along  the  Way,  contains  the  follow- 
ing new  words : 

Page  63  Eddie,  Jungleville 
Page  64  pocket,  mamma 
Page  65  hairs,  parted,  middle 
Page  66  kangaroo,  ice  cream 
Page  68  visit,  while 
Page  69  path,  flowers 
Page  71  river,  strange 
Page  72  place 
Page  73  Molly,  Mickey 

When  read  after  Unit  III  or  concurrently  with  Unit  IV  in  the 
Second  Reader  Level  One,  Along  the  Way,  it  contains  the  following 
new  words : 

Page  63  Eddie,  Jungleville  Page  66  kangaroo,  ice  cream 

Page  64  pocket,  mamma  Page  68  visit,  while 

Page  65  hairs,  parted,  middle  Page  69  path,  flowers 


Page  74  klumpity,  brave 
Page  75  chuckled,  cage 
Page  78  Grandpa,  welcome 
Page  80  lollipops 
Page  81  fill 
Page  83  tinkle,  rode 
Page  84  shiny 
Page  89  tired 
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Page  71  river,  strange,  hatchet, 
cutting,  thing 
Page  72  place 
Page  73  Molly,  Mickey 
Page  74  klumpity,  brave 
Page  75  chuckled,  cage 
Page  78  Grandpa,  welcome 

READINESS  DEVELOPMENT 


Page  80  lollipops 

Page  81  fill 

Page  82  present 

Page  83  tinkle,  rode,  bicycle,  bell 

Page  84  shiny 

Page  89  each,  dreams,  tired 


The  teacher  may  tell  the  children  that  this  is  a fanciful  story 
about  characters  who  live  in  the  woods  in  a little  community  or 
town  called  Jungleville.  Eddie  Elephant  is  the  main  character  and 
the  entire  story  is  about  his  experiences. 

The  story  should  be  read  in  several  reading  periods.  It  may  be 
divided  thus : 


Eddie  Elephant  and  Jungleville,  pages  63-68 
Eddie  Meets  Old  Mr.  Bear,  pages  69-72 
Eddie  Helps  the  Monkeys,  pages  73-77 
Grandpa  Monkey’s  Surprise,  pages  78-84 
Eddie  Meets  Billy  Coon,  pages  85-86 
At  Grandmother’s  House,  pages  87-90 


The  children  should  be  introduced  to  the  characters : Eddie 
Elephant  who  was  going  to  see  his  grandmother,  Kitty  Kangaroo 
who  owned  the  drug  store,  the  Monkeys,  Mr.  Bear,  Mr.  Turtle, 
etc.  Eddie  was  a fine  fellow.  Everyone  liked  Eddie  and  the 
children  will,  too,  as  they  read  of  his  experiences. 


Pages  63-68,  Eddie  Elephant  and  Jungleville 
READINESS  DEVELOPMENT 
Suggested  questions  for  stimulating  conversation  follow: 

Page  63.  What  do  you  see  Eddie  Elephant  doing?  Who  is 
with  him?  Who  is  watching  him? 

Pages  64  and  65.  Here  is  where  the  story  begins.  Whom 
do  you  see?  What  do  you  think  they  are  doing? 
WLere  is  Eddie  going? 

Pages  66  and  67.  Whom  do  you  see  here?  What  is  Eddie 
eating?  How  does  ice  cream  taste  to  you? 
How  does  it  make  you  feel? 

Page  68.  How  is  Eddie  dressed?  What  is  Eddie  ready  to 
do  in  this  picture? 
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READING 

Suggested  questions  for  guiding  the  silent  reading  of  these  pages 
follow : 

Page  64.  What  kind  of  clothes  is  Eddie  wearing?  When  did 
his  mother  write  to  his  grandmother?  Where 
did  Eddie  get  his  handkerchief? 

Page  65.  When  did  Eddie’s  mother  tell  him  to  come  home? 

How  was  Eddie’s  hair  combed?  How  do  we 
know  Eddie  was  happy? 

Page  66.  Whose  friend  was  Kitty  Kangaroo? 

Page  67.  How  did  Eddie  get  a dish  of  ice  cream?  How  did 
it  make  him  feel? 

Page  68.  When  did  Eddie  always  wear  his  best  clothes? 
Did  Eddie  have  nice  manners? 


SUPPLEMENTARY  EXERCISES 

For  the  children  who  have  difficulty  with  reading,  the  teacher 
should  give  word  and  phrase  exercises  for  practice  in  Word  Recog- 
nition. Exercises  similar  to  the  following  may  be  helpful  before 
continuing  the  story? 

Put  the  right  word  in  the  sentences  below. 

hairs  parted  middle  mamma  pocket 


Eddie  had  six on  his  head. 


Eddie’s wrote  a letter  to  his  grandmother. 

Eddie’s  hair  was  parted  in  the 

Eddie’s  handkerchief  was  in  his  

Eddie’s  hair  was in  the  middle. 

Write  the  correct  word  after  each  question. 

mamma  Kitty  Kangaroo  Jungleville  Eddie 

Who  had  the  ice  cream  store?  

Who  parted  Eddie’s  hair?  

Who  had  a dish  of  ice  cream?  


Where  did  Kitty  Kangaroo  live? 
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Select  the  correct  word  and  put  a line  under  it. 

voice 

Eddie  was  going  to  very  his  grandmother, 
visit 
while 

Eddie  stayed  a little  which  with  Kitty  Kangaroo, 
when 

poeket 

Eddie  had  a handkerchief  in  his  parted. 

party 

Pages  69-72,  Eddie  Meets  Old  Mr.  Bear 
READINESS  DEVELOPMENT 

Give  the  children  opportunity  to  look  at  the  pictures  on  pages 
69  to  72.  They  will  enjoy  reading  about  Eddie  picking  flowers 
and  meeting  Rusty-Rascal,  the  old  crow,  Mr.  Bear,  and  Mr.  Turtle. 

READING 

The  reading  may  be  guided  by  questions  such  as  the  following: 
Page  69.  Where  did  Grandmother  Elephant  live?  What  did 
Eddie  see  and  do  on  his  way  there? 

Pages  70  and  71.  What  did  Eddie  give  Rusty-Rascal?  How 
did  Rusty-Rascal  treat  Eddie?  What  kind  of 
manners  did  Rusty  have?  What  were  Mr.  Bear 
and  Mr.  Turtle  doing?  What  had  they  seen  on 
the  river? 

Page  72.  When  Eddie  saw  the  monkeys,  how  were  they 
acting? 

REVIEW  READING 

Before  continuing  with  the  reading  of  this  story,  it  might  be  help- 
ful for  the  story  to  be  reread  and  told  thus  far.  Some  children  may 
be  able  to  read  all  of  the  story  thus  far  to  each  other  in  pairs — 
sitting  together  in  small  groups. 

If  children  have  difficulty  in  reading,  the  teacher  should  help  them 
in  word  recognition.  She  should  encourage  them  by  suggesting: 

1.  Continue  reading  (for  context  clue)  and  perhaps  the  meaning 

will  make  the  word  known. 

2.  Try  to  say  it  as  it  looks  (phonetically). 
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3.  Look  for  little  words  that  you  know  in  the  new  word. 

4.  Make  a list  of  the  words  you  cannot  pronounce. 

Pages  73-77,  Eddie  Helps  the  Monkeys 

READINESS  DEVELOPMENT 

The  story  should  be  retold  sufficiently  to  connect  the  last  expe- 
rience with  this  one.  The  teacher  may  do  this,  or  some  of  the 
children  who  tell  a story  well  may  do  it. 

The  teacher  may  guide  conversation  with  the  following  questions : 

Page  73.  What  is  the  big  monkey  doing?  How  does  Eddie 
look?  What  do  you  think  is  the  trouble  with  all 
the  monkeys? 

Page  74.  Why  is  Eddie  running  along — klumpity,  klumpity, 
klumpity? 

Page  75.  Whom  has  he  found?  What  is  the  man  doing? 
What  do  you  think  Eddie  will  do? 

Pages  76  and  77.  What  did  Eddie  do  for  Molly  and  Mary 
and  Mickey?  How  will  they  get  back  to  the 
other  monkeys?  What  did  the  man  want  with 
the  little  monkeys? 

READING 

Page  73.  What  did  the  monkeys  tell  Eddie  about  the  man 
and  their  baby  monkeys? 

Pages  74  to  76.  What  did  Eddie  do  about  it? 

Page  77.  How  did  he  get  Molly  Monkey  to  stop  crying?  How 
did  Mary  and  Molly  and  Mickey  get  home? 

SUPPLEMENTARY  EXERCISES 

Children  having  difficulty  with  the  story  should  have  exercises  to 
help  them  in  recognizing  the  new  words.  The  teacher  may  use  exer- 
cises on  the  blackboard  or  hectograph  them.  Examples  follow : 

Write  the  correct  word  in  the  blank. 

Eddie  picked for  his  grandmother. 

funny  flowers  farmer 

Eddie  found  the through  the  woods. 

present  parted  path 
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The  boat  was  on  the . 

river  ready  running 

The  boat  looked to  Mr.  Bear. 

sometime  strange  sorry 

Eddie  knew  the where  the  monkeys  lived. 

path  party  place 

The  little  monkeys  were  — — . 

Mamma  Molly  Mary  Mickey  Mother 

Eddie  went . 

keeping  klumpity  kangaroo 

He  found  the  little  monkeys  in  a — . 

come  cage  catch 

What  are  other  words  that  sound  like : 

cage  fill 

brave  bell 

strange  thing 

Pages  78-84,  Grandpa  Monkey’s  Surprise 

The  teacher  may  arouse  curiosity  and  eagerness  to  know  what 
Grandpa  Monkey’s  surprise  is.  Those  children  who  can,  should 
be  allowed  to  read  the  story  independently  for  pleasure. 

For  other  children  needing  readiness  development,  the  following 
questions  will  be  helpful : 

Page  78.  How  are  Mary  and  Molly  and  Mickey  coming 
home?  How  did  the  monkeys  feel  when  they 
saw  them? 

Page  79.  What  do  you  think  Eddie  and  Grandpa  Elephant 
are  doing?  Why  would  Grandpa  Monkey  take 
Eddie  to  their  secret  place? 

Pages  80  and  81.  What  are  Eddie  and  Grandpa  Monkey 
doing  here? 

Pages  82  and  83.  While  Eddie  shut  his  eyes,  what  did 
Grandpa  Monkey  get  for  him?  Can  you  ride  a 
bicycle  too? 

Page  84.  Who  is  watching  Eddie  ride? 
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READING 

Questions  for  guiding  the  reading  follow: 

Page  78.  What  did  the  monkeys  say  to  Eddie  when  he 
brought  Mary,  Molly,  and  Mickey  back?  Was 
Eddie  polite  too? 

Page  79.  What  did  Grandpa  say  the  monkeys  wished  to  do? 
How  do  you  know  they  trusted  Eddie? 

Pages  80  and  81.  What  kind  of  a field  did  Grandpa  take 
Eddie  to  see?  What  did  they  do  with  the  lolli- 
pops? 

Pages  82  and  83.  Where  did  Grandpa  go  when  he  had  Eddie 
shut  his  eyes?  What  nice  present  did  Grandpa 
give  Eddie? 

Page  84.  Who  saw  Eddie  ride  down  the  path  to  Grand- 
mother’s? 

SECOND  READING 

Children  should  be  able  to  reread  without  difficulty  the  review 
lesson  and  continue  through  pages  85  and  86. 

The  teacher  may  have  the  children  take  the  parts  of  the  story 
characters  and  read  the  events  from  Eddie’s  bringing  the  little 
monkeys  back,  through  his  leaving  them  and  riding  away. 

Pages  85  and  86.  Whom  did  Eddie  meet?  Was  Eddie  kind 
to  Billy  Coon?  What  did  he  promise  Billy? 

SUPPLEMENTARY  EXERCISES 

Write  the  correct  word  in  the  blank  line. 

1.  Eddie — his  bicycle  down  the  path. 

ride  rode  ran 

2.  The  bicycle  was 

some  sure  shiny 

3.  Mr.  Bear  was  wood  with  a 

cut  can  cutting  hatchet  hurried  honey 

4.  Eddie  laughed  and when  the  man  ran. 

chick  cluck  chuckled 

5.  Grandpa  gave  Eddie  a nice  .... 1 ' 

present  party  please 
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6.  Eddie  was  so , he  went  to  sleep. 

train  tried  tired 

7.  He  had  a cooky  in  hand. 

each  five  none 

Pages  87-90,  At  Grandmother’s  House 
READINESS  DEVELOPMENT 

What  do  you  do  when  you  go  to  visit  your  grandmother?  What 
do  you  think  Eddie  will  do?  The  teacher  may  list  the  things 
children  think  Eddie  will  do,  then  they  may  read  what  he  actually 
did. 

READING 

Page  87.  How  did  Grandmother  Elephant  know  when 
Eddie  was  coming?  What  did  Eddie  tell  Grand- 
mother? 

Page  88.  What  did  Eddie  have  for  dinner? 

Page  89.  While  Eddie  was  eating,  what  happened  to  him? 

Where  did  Grandmother  put  him? 

Page  90.  What  is  Eddie  dreaming? 

REVIEW  READING 

Rereading  of  this  story  for  pleasure  or  for  preparing  for  dram- 
atization would  be  desirable.  If  the  teacher  wishes,  she  may  set 
definite  questions  for  the  children  to  read  and  find. 

ENRICHMENT  ACTIVITIES 

Children  may  dramatize  this  story  and  make  a play  with  several 
scenes.  This  is  an  excellent  story  with  which  to  use  the  out  of  doors 
as  the  stage.  Children  may  choose  the  characters,  arrange  the 
scenes  and  the  stage,  and  dramatize  the  story  as  they  like. 

Pages  91-100,  The  Old  Apple  Tree’s  Secret 

This  story,  “The  Old  Apple  Tree’s  Secret,”  when  read  after  the 

Second  Reader  Level  One,  Along  the  Way,  contains  the  following 
new  words: 

Page  92  seem,  shake  Page  96  frightened, 

Page  93  enough,  small,  worm  humped 

Page  94  minute 
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When  read  concurrently  with  Unit  IV  in  the  Second  Reader  Level 
One,  Along  the  Way,  it  contains  the  following  new  words: 

Page  92  seem,  shake,  almost 
Page  93  enough,  small,  worm 
Page  94  minute,  butterfly 
Page  95  hives,  spread 
Page  96  frightened,  humped 

This  is  a fanciful  story  without  a definite  ending.  The  children 
may  arrive  at  their  own  decision  as  to  the  ending.  The  children  who 
have  read  this  story  talked  about  it  for  some  time  afterwards, 
changing  the  ending  frequently. 

READINESS  DEVELOPMENT 

The  children  should  be  encouraged  to  talk  about  trees,  hearing 
the  wind  blow  through  them  and  the  rustling  of  the  leaves.  The 
teacher  may  stimulate  conversation  through  questions  such  as  the 
following:  “How  does  the  wind  sound  when  it  blows  through  a tree? 
How  does  the  tree  look  when  the  wind  goes  through  it?  Can  you 
show  us  how  a tree  shakes  and  bows?  To  some  people  it  seems  the 
trees  chuckle  or  laugh  when  the  wind  blows  through  them.  Which 
trees  do  you  like  best?  Which  trees  laugh,  to  you? 

“How  do  you  chuckle?  Let  us  listen  to  some  of  you  laugh.  We 
all  laugh  differently.  The  trees  do,  too,  when  the  wind  plays  with 
them.  This  old  apple  tree  had  a secret  with  the  wind.  We  can 
read  and  see  if  we  can  find  out  what  it  is.  Look  at  the  pictures  and 
see  what  they  tell  us.  A little  apple  worm  was  very  curious.  He 
wanted  to  know  the  secret.  Perhaps  you  will  find  it  out.” 

READING 

Questions  to  aid  in  guiding  the  reading  follow : 

Why  did  it  seem  the  old  apple  tree  had  a secret? 
Who  lived  in  the  big  red  apple?  What  did  the  little 
apple  worm  think  of  the  tree’s  shaking  and 
swinging? 

How  did  the  little  worm  try  to  find  out  about  the 
apple  tree’s  secret?  Whom  did  he  stop? 

Why  couldn’t  the  butterfly  stay  a long  time  with  the 
apple  worm?  Did  the  butterfly  know  the  secret? 
Why  do  you  think  the  butterfly  did  not  tell  the 
worm  the  secret? 


Page  92. 
Page  93. 

Page  94. 
Page  95. 
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Page  96.  What  did  the  worm  do  to  find  out  the  secret?  How 
* did  he  move?  Whom  did  he  ask  something? 
Page  97.  What  did  Mr.  Frog  tell  the  apple  worm  about  the 
secret?  What  did  the  worm  do  then? 

Pages  98  and  99.  When  the  tree  shook  again,  what  did  the 
worm  do?  Where  did  he  go?  What  frightened 
‘ the  worm  so  much? 

Page  100.  What  do  you  think  happened? 

Some  children  have  thought  the  robin  got  the  worm;  Others  have 
thought  the  apple  fell  and  killed  the  worm  when  it  hit  the  ground. 
Others  have  thought  the  worm  reached  the  hole,  that  the  robin 
waited  and  waited  for  him  and  finally  got  him. 

SECOND  READING 

After  word  recognition  practice,  the  children  should  reread  for 
acquiring  speed  and  fluency.  Some  children  will  want  to  reread  to 
find  out  what  the  secret  was. 

SUPPLEMENTARY  EXERCISES 

If  children  have  difficulty  with  word  recognition,  the  teacher 
should  use  phrase  and  word  exercises. 

The  following  exercises  might  be  used  on  the  blackboard  or 
hectographed. 

Which  words  mean  the  same?  Draw  a line  connecting  them, 
shake  little 

small  chuckle 

frightened  move 

laugh  afraid 

Write  the  correct  word  in  the  blank. 

The  little  worm  was  very  — . 

frightened  funny  farmer 

The  worm  — — * — • himself  up  in  the  middle. 

hurried  humped  happened 

The  tree  — to  laugh. 

seen  saw  seemed 

The  butterfly  could  stop  just  a -. 

much  minute  move 
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Pages  101-112,  How  Spring  Came 

This  story,  “How  Spring  Came,”  when  read  after  the  Second 
Reader  Level  One,  Along  the  Way,  contains  the  following  new 
words : 

Page  102  lettuce,  taste,  grass  -Page  104  much  Page  106  suddenly 

This  story  may  be  read  after  Unit  IV  in  the  Second  Reader 
Level  One,  Along  the  Way  and  it  will  contain  only  the  five  new 
words  listed  above. 

READINESS  DEVELOPMENT 

Children  would  enjoy  an  excursion  into  the  woods  to  see  signs 
of  spring,  winter,  or  any  season. 

Charts  illustrated  by  children  showing  signs  of  spring  or  winter, 
or  booklets  of  flowers,  animals,  children  at  play  in  spring  and 
winter  would  be  helpful. 

Much  pleasure  would  be  given  the  children  if  they  were  allowed 
to  plan  a spring  festival.  This  story  dramatized  might  become  a 
part  of  that  program.  Costumes,  songs,  and  music  appropriate  to 
spring  may  be  used. 

The  teacher  may  use  one  or  more  periods  for  the  children  to  dis- 
cuss the  things  they  like  to  see  in  the  spring,  winter,  fall,  and  sum- 
mer; the  things  they  like  to  hear  in  each  season;  the  things  they  like 
to  smell  in  each  season.  Some  very  interesting  comments  showing 
appreciations  and  attitudes  not  known  before  have  been  discovered 
when  these  opportunities  are  given  children.  One  little  girl  told 
of  how  she  liked  to  smell  leaves  burning  in  the  fall.  A boy  told 
of  liking  to  see  minnows  swim  in  a clear  brook  in  the  summer. 

The  teacher  may  tell  the  children  that  this  story  is  an  easy 
delightful  story  of  the  animals  and  birds  trying  to  bring  spring 
after  a long  cold  winter.  She  may  stimulate  conversation  through 
questions  such  as  the  following: 

What  are  the  signs  of  winter?  spring?  What  do  you  notice 
first  about  spring  coming?  Why  would  the  rabbits  want  spring? 
What  do  people  do  who  want  to  get  away  from  the  cold  winter? 
What  do  birds  do?  animals?  Why  do  you  like  spring? 

Questions  for  stimulating  conversations  on  the  pictures  follow : 
Pages  102  and  103.  Whom  do  you  see  here?  What  time  of 
year  is  it?  What  do  you  think  the  rabbits  are 
talking  about?  Where  are  they  going? 
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Pages  104  and  105.  Whom  has  Father  Rabbit  found?  What 
help  can  the  frog  give  him  about  bringing 
spring? 

Pages  106  and  107.  Whom  do  Father  Rabbit  and  Mr.  Frog 
see?  What  do  you  think  the  robin  will  do? 

Pages  108  and  109.  What  are  the  robins  doing?  the  frogs? 
the  rabbits?  the  squirrel? 

Pages  110  and  111.  What  in  the  picture  shows  that  spring 
has  come? 

Page  112.  Who  is  talking  about  it?  What  do  you  think 
they  said  to  each  other? 

READING 

The  following  questions  may  be  of  help  in  guiding  the  reading: 

Page  102.  Why  did  Mother  Rabbit  want  spring  to  come? 
What  did  Father  Rabbit  do? 

Page  103.  What  did  the  wise  old  rabbit  suggest  to  Father 
Rabbit? 

Pages  104  and  105.  How  did  he  find  Mr.  Frog?  What  was 
the  matter  with  Mr.  Frog?  What  did  Mr.  Frog 
suggest  doing? 

Pages  106  and  107.  What  did  they  ask  Mr.  Robin  to  do  to 
help  bring  spring? 

Pages  108  and  109.  What  did  the  robin  do?  the  rabbits?  the 
frogs?  the  squirrels?  the  leaves? 

Pages  110  and  111.  What  happened  when  the  snow  dis- 
appeared? How  did  the  birds,  rabbits,  and  frogs 
show  their  happiness?  What  did  Mr.  Turtle 
want  to  find  out? 

Page  112.  Why  did  the  robin  say  spring  came? 

SECOND  READING 

This  rereading  may  be  for  the  purpose  of  planning  a dramatiza- 
tion. The  children  may  wish  to  act  the  story  themselves  or  make 
cardboard  characters  and  properties  and  play  with  them  on  a read- 
ing table. 
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SUPPLEMENTARY  EXERCISES 

For  children  who  need  additional  practice  for  word  recognition, 
the  teacher  may  use  the  following  exercises : 

What  did  Mother  Rabbit  want  to  come?  

What  do  rabbits  like  to  eat?  

What  did  the  rabbits  want  to  see  again?  

lettuce  green  grass  spring 

Vocabulary  Building.  Draw  a line  connecting  the  words  that 
mean  almost  the  same. 

suddenly  eat 

visit  quickly 

taste  go  to  see 

frightened  small 

little  afraid 

Pages  113-128,  Long  Ears,  Bob  Tail,  and  Fuzzy 

This  story,  “Long  Ears,  Bob  Tail,  and  Fuzzy,”  when  read  con- 
currently with  Unit  V or  after  the  Second  Reader  Level  One,  Along 
the  Way,  contains  the  following  new  words : 

Page  114  year,  torn  Page  124  lie 

Page  117  themselves,  don’t  Page  125  goat 

Page  123  tickled  Page  126  horns 

This  is  a fanciful  story  about  a mother  rabbit  buying  new  hats 

for  her  three  little  rabbits.  It  may  be  read  by  some  groups  for 
pleasure  during  one  reading  period,  or  it  may  be  taught  in  parts  as : 

Long  Ears,  Bob  Tail,  and  Fuzzy,  pages  113-115 
At  the  Hat  Store,  pages  116-121 
A Visit  to  Kitty’s  Store,  pages  122-123 
Going  Home,  pages  124-128 

READINESS  DEVELOPMENT 

“How  do  you  get  a new  hat?  Look  at  the  pictures  and  see  how  the 
three  little  rabbits  got  new  hats  and  what  happened  to  them.  They 
almost  lost  them.”  Questions  for  stimulating  conversation  follow: 
Pages  114  and  115.  Who  did  not  have  any  new  hat?  Where 
do  you  think  they  are  going? 
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Pages  116  and  117.  Whose  hat  store  did  they  visit?  What 
are  they  doing? 

Pages  118  and  119.  What  color  were  the  hats  the  rabbits 
tried  on? 

Pages  120  and  121.  What  are  they  doing  as  they  leave  with 
their  new  hats?  (Making  polite  bows.) 

READING 

Some  children  may  be  ready  to  read  pages  114  to  121  while  others 
will  be  able  to  read  only  pages  114  and  115. 

Questions  for  guiding  the  reading  follow: 

Pages  114  and  115.  Why  did  the  little  rabbits  need  new  hats? 

What  did  Mother  Rabbit  say  about  hats?  Where 
did  they  go  to  get  the  hats? 

Pages  116  and  117.  How  did  Mrs.  Bushy  Tail  greet  Mother 
Rabbit?  What  did  Mother  Rabbit  ask  to  see? 
What  kind  of  hats  did  the  rabbits  try  on  first? 
Pages  118  and  119.  What  kind  of  hats  did  they  try  on  next? 

What  was  wrong  with  the  red  hats?  The  blue 
hats?  The  green  hats? 

Pages  120  and  121.  Why  did  not  Mrs.  Rabbit  get  a new  hat? 

Why  did  the  little  rabbits  leave  the  store  happy? 

READINESS  DEVELOPMENT 

The  children  should  be  encouraged  to  discuss  the  pictures  from 
pages  122  to  128.  The  teacher  may  stimulate  conversation  by 
questions  similar  to  the  following: 

Pages  122  and  123.  The  little  rabbits  had  their  new  green 
hats,  but  they  wanted  to  go  to  Kitty  Kangaroo’s. 
Why? 

Pages  124  and  125.  The  rabbits  started  home,  but  what  did 
they  do?  What  happened  there? 

Pages  126  and  127.  How  do  you  think  the  rabbits  saved 
their  hats  from  the  goats? 

READING 

Some  children  will  be  able  to  read  all  the  remaining  parts  of  the 
story.  Others  will  be  able  to  read  only  pages  122  and  123,  then 
later  124  to  128. 
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Questions  for  guiding  the  reading  follow : 

Pages  122  and  123.  What  reasons  did  the  rabbits  give  for 
going  to  Kitty’s  store?  How  do  you  know  Kitty 
liked  the  little  rabbits  and  their  hats? 

Pages  124  and  125.  Why  did  Mother  Rabbit  want  to  he 
down?  What  excuse  did  Long  Ears  give  for 
not  wanting  to  go  to  sleep?  What  happened 
while  they  were  asleep?  What  did  the  goats 
think  the  new  hats  were? 

Pages  126  and  127.  What  awakened  the  rabbits?  What 
trick  did  Mother  Rabbit  use  to  get  the  new  hats 
back? 

Page  128.  What  did  the  goats  do  with  the  surprise  sack? 

SUPPLEMENTARY  EXERCISES 

The  teacher  may  use  vocabulary  and  word  recognition  exercises 
similar  to  those  in  the  preceding  stories.  She  may  also  call  attention 
to  the  similarities  and  differences  in  the  following  words : 

year  tickled  don’t  them  lie 

tear  tickle  do  not  themselves  tie 

Pages  129-137,  Brunny,  the  Brave 

This  story,  “ Brunny,  the  Brave,”  may  be  read  concurrently  with 
Unit  V in  the  Second  Reader  Level  One,  Along  the  Way,  or  after 
the  entire  book.  It  will  contain  the  following  new  words : 

Page  129  Brunny 
Page  130  Wuzz 
Page  131  tent 

This  story  will  be  very  easy  for  the  child  to  read.  It  contains 
only  three  new  words.  It  is  written  with  a rhythmic  swing. 
Children  should  be  encouraged  to  read  it  silently  first,  then  orally 
to  an  audience. 

READINESS  DEVELOPMENT 

The  children  will  be  interested  in  telling  of  any  experiences  they 
may  have  had  relating  to  bears.  Some  may  have  seen  them  in  the 
National  Parks  or  in  circus  performances.  A general  discussion 
about  bears  would  add  to  the  interest  of  the  child.  This  story, 
“Brunny,  the  Brave,”  will  fit  in  with  a unit  on  the  circus  or  animals, 


BRUNNY,  THE  BRAVE 


35 


The  children  will  enjoy  making  rhyming  couplets  similar  to 
those  in  the  story.  They  may  put  them  on  cards  on  the  reading 
table  for  all  to  enjoy. 

The  teacher  may  stimulate  conversation  by  asking  the  children 
questions  similar  to  the  following : 

“Where  do  bears  live?  What  do  they  eat?  What  circus  tricks 
can  they  do?”  Give  an  opportunity  for  the  children  to  enjoy  the 
pictures  from  pages  129  to  137  before  beginning  the  reading. 

READING 

This  entire  story  may  be  read  at  one  period  by  some  children, 
while  with  others  the  story  may  need  two  periods.  Questions  for 
guiding  the  reading  follow : 

Pages  130  and  131.  Who  were  the  two  brother  bears?  What 
did  Fuzzy  like?  What  did  Brunny  want?  Who 
wanted  Brunny  to  stay  in  the  woods?  Why? 
Where  did  Brunny  go? 

Pages  132  and  133.  When  he  saw  a circus  tent,  what  did  he 
want  to  do?  What  did  a tiger  do? 

Pages  134  and  135.  How  did  Brunny  show  he  was  brave? 

What  tricks  did  he  learn  to  do? 

Pages  136  and  137.  How  long  did  Brunny  stay  with  the 
circus?  How  did  he  feel  when  he  was  old?  What 
did  he  do?  Who  greeted  him  in  the  woods? 
How  do  you  know  he  was  happy? 

SECOND  READING 

Rereading  should  be  done  for  some  definite  purpose  as  answering 
questions,  planning  dramatization,  or  preparing  for  reading  to  an 
audience. 

SUPPLEMENTARY  EXERCISES 

The  teacher  may  use  vocabulary  and  word  recognition  exercises 
similar  to  those  in  the  preceding  stories  for  children  who  need 
practice. 
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count 

while 

15 

32 

lily  pad 

50 

net 

69 

path 

16 

float 

51 

flower 

37 


38 


WORD  LIST 


70 

84 

shiny 

71 

river 

85 

strange 

86 

72 

place 

87 

73 

Molly 

Mickey 

88 

89 

90 

91 

tired 

74 

klumpity 

brave 

seem 

92 

75 

chuckled 

shake 

cage 

93 

enough 

76 

small 

77 

worm 

78 

Grandpa 

94 

minute 

welcome 

95 

79 

96 

frightened 

80 

lollipops 

humped 

81 

fill 

97 

82 

98 

83 

tinkle 

99 

rode 

100 

101 

118 

102 

lettuce 

119 

taste 

120 

grass 

121 

103 

122 

104 

much 

123 

tickled 

105 

124 

lie 

106 

suddenly 

125 

goat 

107 

126 

horns 

108 

127 

109 

128 

110 

129 

Brunny 

111 

130 

Wuzz 

112 

131 

tent 

113 

132 

114 

year 

133 

torn 

134 

115 

135 

116 

136 

117 

themselves  137 

don’t 
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PE  1121  H64  1940  V-10-18  V-10 
TCH-MAN- 

EASY  GROWTH  IN  READING 
V 10-16  / 

39706578  CURR  HIST 


